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Keywords Abstract
Loss, grief, Life is filled with losses. Grief following loss is natural, necessary, and a part
Bereavement, of existence. Children, too, experience many losses throughout their lives,

grieving children,

! leading to deep sorrow. Unfortunately, for many years, the grief experienced
school social work.

by children has not been fully understood. At this point, the potential of
schools to support children has been recognized. Schools are among the
most significant societal institutions for reaching children and families.
However, the readiness of schools and school personnel to assist grieving
children remains a debated topic. There is very little research on how to help
grieving children in the school setting. This review study discusses,
particularly in the context of school social work practices, how to support
grieving children through schools based on the literature and practices,
addressing both shortcomings and strengths. The results highlight the need
for understanding children's experiences of loss and grief and conducting
further work in this area. It is recommended that in the school setting, a
well-defined school psychosocial team collaborates with other school
Article History personnel (teachers, school administrators, etc.). Schools can serve as
Received institutions that offer primary mental health services with a preventive and
09 September, 2023 ~ protective approach, playing a critical role in assisting grieving children.
Accepted School social workers also contribute significantly to these efforts through

09 October, 2023 micro, mezzo, and macro practices.

Unutulmus Yas Tutanlar: Okul Araciligiyla Yas Tutan Cocuklara
Ulasmak

Anahtar Kelimeler Ozet
Kayip, yas, Yasam, kayiplarla doludur. Kaybi takip eden yas, dogal, gerekli ve varolusun
yas tutan ¢ocuk, bir parcasidir. Cocuklar da yasamlar1 boyunca birgok kayip ve bu kayba bagh
okul sosyal hizmeti.  glarak derin keder yasamaktadirlar. Ancak ne yazik ki uzun yillar boyunca
cocuklarin yasadiklar1 bu keder anlasimamistir. Bu noktada okullarin
¢ocuklara destek olmadaki potansiyeli goriilmiistiir. Okullar ¢ocuk ve ailelere
ulasmada en 6nemli toplumsal kurumlardir. Fakat, okullarin ve okuldaki
personelin yas tutan ¢ocuga yardim etmede ne kadar hazir oldugu tartisilan
bir konudur. Yas tutan ¢ocuklara okul ortaminda nasil yardimci
olunabilecegi konusunda ¢ok az arastirma bulunmaktadir. Bu derleme
calismasinda, 6zellikle okul sosyal hizmet uygulamalar: 1s181nda yas tutan
cocuklara okul araciligiyla nasil yardimci olunacagi literatiir ve uygulamalar
15181nda eksik ve giiclii yonleriyle tartisilmaktadir. Ortaya ¢ikan sonuglar
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gostermektedir ki; cocuklarin yasadigi kaybin ve yasin anlagilmaya ve bunun
iizerine calismalar yapilmasina ihtiya¢ vardir. Okul ortaminda mesleki
sinirlari iyi belirlenmis okul psikososyal ekibinin okuldaki diger personelle
beraber (6gretmen, okul yodneticileri, vb.) is birligi icinde c¢alismasi

MZ}:ﬁLen(;’,?rﬁlsl onerilmektedir. Okullar, koruyucu-onleyici bir anlayisla birinci basamak ruh
) sagligl hizmeti sunan kurumlar olabilir ve yas tutan ¢ocuga yardim etmede
08 Eyliil 2023 slgl KU _ ,
Kabul Tarihi kritik bir rol oynayabilir. Okul sosyal hizmet uzmanlar1 da mikro, mezzo,
09 Ekim 2023 makro uygulamalariyla bu ¢alismalara 6énemli katkilar sunmaktadir.

1. Introduction

Children and adolescents encounter various losses and disruptive changes
throughout their lives. One of these is the inevitable and universal phenomenon of
death. In addition to this, situations such as natural disasters, a crisis at school,
parental divorce, changing schools, relocation, and the death of a pet are also
losses that can lead to profound grief and sorrow in both children and adults
(Favazza & Munson, 2010; Pomeroy & Garcia, 2011). Grief that follows a loss is a
natural, necessary, and an inherent part of existence as a reaction (Viorst, 1986).
When people lose something or someone they are closely connected to, they
grieve. Grief progresses in its own course and is not a process that should be
immediately intervened with and fixed. However, when it becomes pathological
and begins to negatively impact an individual's life, professional help is required.

Loss and death are phenomena that people encounter in various forms across
many parts of the world. Particularly, events such as hurricanes, earthquakes,
floods, wars, terrorist attacks, and others that can lead to mass casualties result in
significant losses for individuals. In recent years, the world has witnessed wars
and the resulting mass deaths and migrations, especially in countries like Syria and
Ukraine. In this context, schools become the most important institutions that
welcome children who have experienced various types of losses in an unfamiliar
and insecure environment after arriving in an unknown country. This is because,
under all circumstances, it is a fundamental right for children to continue their
education in schools. Furthermore, in order for children to carry on with their lives
and return to their routines, school facilities are established, even if it means
setting up school facilities in open spaces or tent cities.

Another example from Turkey related to the topic will be provided. On February 6,
2023, one of the largest disasters in history occurred in Turkey, with a devastating
earthquake centered in Sanliurfa, resulting in the deaths of 50,783 people in
Turkey and 8,476 in Syria. The magnitude of this loss led to a nationwide period of
mourning. Almost everyone in the country expressed grief and was overwhelmed
by deep sorrow. However, of course, the greatest pain was experienced by
individuals affected by the earthquake, where almost all cities were destroyed and
disappeared. With cities in this state, hundreds of thousands of people who could
not find shelter or have their basic needs met in their existing locations were
relocated to other areas, such as student dormitories, and so on. At this point,
children found themselves in the midst of many losses once again. As they quickly
adapted to a new environment and way of life, schools became their refuge once
more. But were the schools and school staff ready to provide support to these
children who had experienced multiple losses?
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These and similar questions are being asked in many countries. Moreover, as
mentioned earlier, it is not necessary for there to be major disasters like the ones
provided as examples for a child to experience grief. The death of a pet, parental
divorce, changing schools, a change in teachers, or their death, and other similar
losses can trigger grief reactions. The purpose of providing examples through
these disasters is to draw attention to the predicted increase in disasters
worldwide in the 21st century in terms of numbers, frequency, intensity, scale, and
complexity. This is because children are the ones most affected by these disasters.
And schools should be designed as places with the potential to heal children's
wounds.

At this point, this study discusses how to assist grieving children through schools,
particularly in the context of school social work practices, by examining their
strengths and weaknesses in light of the literature and applications. The
importance of interventions by school social workers (Gerrard, 2008), who are
seen as crucial professionals in working with children and families through
schools, is emphasized for children experiencing grief. In this study, which
highlights the provision of services with a professional team approach in schools
(school counselors, school social workers, school psychologists, etc.), the focus is
on what school social workers with a multidimensional perspective can do to
address problems. The most important point that distinguishes school social
workers from other professionals in the school is in this regard. Social workers
who adopt systemic and ecological perspectives do not solely focus on the
individual when working with a student experiencing difficulties in the school
environment. All systems surrounding the student come within the specialist's
scope of intervention. Thus, by implementing interventions at the individual,
family, group, and community levels, a comprehensive approach can be achieved
(Walker, 2003).

2. The Impact of Grief on Children

It is quite challenging for children to bear the intense emotional pain of loss, which
even adults struggle to find suitable words for. Their reactions to death may vary
depending on their age and personality traits, and they begin to understand the
basic concepts of death only as they enter adolescence (Massat et al., 2008). The
closer their relationship is to the deceased person, the more they are affected by it
(Balk et al, 2011). Therefore, the death of a parent, sibling, grandfather, or
grandmother is more traumatic for a child. The sudden, unexpected, anticipated, or
traumatic nature of death can also influence children's reactions (Cohen &
Mannarino, 2011). Understanding the responses of children who lack the words to
express their emotions and thoughts even in a normal situation can be challenging
when it comes to death/loss. This is because they are not yet at a cognitive level
where they can comprehend abstract concepts.

Therefore, instead of talking about the loss, they try to convey their feelings
through their behaviors and play (Axline, 2019). Sometimes, appearing as if they
are not sad and continuing to play can be interpreted as if they are not affected by
the loss. These reactions do not mean that they do not care about or are not
saddened by the loss. They simply lack the skills to express themselves. At other
times, the problems they experience internally, which they cannot resolve,
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manifest through negative behaviors such as anger, violence, school avoidance,
inability to focus on lessons, sleep problems, withdrawal, or physical complaints
(stomachaches, headaches, etc.) (Pomeroy & Garcia, 2011). In a way, they call for
help to be heard. This is where schools play a crucial role as the most important
societal institution in monitoring and assisting children after the challenging life
event of loss (Holland, 2008). Because children spend a significant portion of their
time at school, it has the potential to be a safe haven and even a secure 'second
family' for them (Lowton & Higginson, 2003).

3. The Role of Schools to Reach Students

The return to school is an important event for grieving children (Reid, 2002).
However, the grief reactions of children referred to as 'forgotten mourners' are
often not understood. Holland (2001) discovered that a grieving child returning to
school after the mourning process generally encounters difficulties. Students have
reported that post-grief schools have offered them very little help and
understanding. Additionally, they have expressed feeling ignored, lonely, ashamed,
uncertain, and different.

The professional group that observes these problems most closely among students
is teachers. Most educators understand children's grief reactions from changes in
their academic performance and behavior (Papadatou et al., 2002). While teachers
believe that their role in supporting grieving students is important, they often do
not feel adequately prepared and trained in how to help them (Lowton &
Higginson, 2003). In a study on this topic, the majority of teachers (70%) stated
that grieving students are neglected in schools. More than half of the participants
mentioned that they lacked the necessary knowledge and skills to work with
grieving students, stating that it was not the teacher's duty to help these students
(Dyregrov et al,, 2013). At this point, when examining the literature and practices,
school social workers are highlighted as having critical roles in assisting grieving
children, their families, and school personnel (Openshaw, 2008).

4. School Social Work Intervention for Grieving Children

School social workers identify any and all risk factors that can impact children and
conduct interventions at the individual, family, peer, neighborhood, and
community levels (Newsome et al., 2008). They continue their work as connectors
and psychotherapists roles bridging the gap between students and families (Wang,
2003). Their scope of activities includes individual, family, and group counseling,
parent education and support, crisis intervention, skill training, advocating for
children and families, and referring them to community resources, among many
others (Allen-Meares & Montgomery, 2014).

Therefore, the role of school social workers in working with grieving students to
improve their social-emotional well-being is invaluable (Salscheider, 2016).
Studies have shown a high prevalence of students experiencing various types of
loss, including death and other forms of loss such as relocation or parental divorce,
leading school social workers to frequently work with grieving students
(Salscheider, 2016).
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Interventions with grieving children include individual and family counseling, peer
support groups (Worden, 1996), crisis intervention, and referrals to resources
(Pomeroy & Garcia, 2011). These interventions provide an environment where
students can express their emotions in a healthy way, share their fears and
concerns, find answers to their questions, and correct any misconceptions about
the loss by facilitating various tasks of grief (Worden, 1996). Activities conducted
for intervention include art, writing exercises, creating memory books, storytelling
activities, and games (Pomeroy & Garcia, 2011). In a study aimed at exploring
school social work practice related to grief and loss conducted by Quinn-Lee
(2014), participants reported providing services to grieving students through
individual, group, and family counseling, psycho-education, bibliotherapy, play
therapy, art therapy, and advocacy

The best way to support grieving children is through collaboration with the adults
closest to them (Massat et al., 2008). Effective interventions should also involve the
student's parents or caregivers. This dimension highlights the importance of social
work, with a professional focus on family-based work. School social workers assist
parents or caregivers in understanding the child's emotional pain and needs and
help them access necessary services (Pomeroy & Garcia, 2011). Experts can help
parents understand how their children are experiencing the loss, communicate
appropriately with their children about the loss, and encourage healthy
functioning of family members under stress. Maintaining a close relationship with
the family is important to learn how the child is coping with the situation and what
will help them upon returning to school. This contact should be continued to
receive early warnings about any issues at school or at home (Holland, 2008). At
this point, school social workers serve as bridges between the family and the
school (Huxtable, 2013).

In line with the multidimensional perspective of school social workers,
interventions should also involve helping teachers, school staff, and friends
understand the child's grieving process (Holland, 2008). Students often face
academic challenges following a loss, and the school social worker can play an
intermediary role between the student and the teacher in this regard. The
student's stress is high, and academic demands can become overwhelming. The
school social worker can collaborate with the student and teachers to negotiate a
reduction in homework loads. Some flexibility can be granted to the child in certain
situations. For example, some children who have experienced loss may have
concerns about their parents, so if they wish, they should be allowed to call home
or take a short break from class if they feel overwhelmed. Guiding classmates to
prepare for the student's return to school and providing them with appropriate
approaches is also important.

Considering the topic's significance, the study initiates crucial discussions in the
following sections that can guide future directions in the field.

5. Discussion

When we look at the literature and practices, the importance of understanding
children's grief and providing them with support becomes evident. Schools are
emphasized to play a crucial role in providing this support. This is because schools
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are the most significant institutions where children spend their time, and after the
family environment, they are responsible for physical, emotional, social, and
cognitive monitoring. Schools are uniquely positioned to identify underlying issues
behind a child's academic decline, sleeping in class, truancy, or other behaviors.
Following these issues, grief-related themes may sometimes emerge. As mentioned
above, children, whose verbal abilities are not yet fully developed, express their
grief response through various means (remaining silent, crying, acting out, etc.).

At this point, it is necessary to discuss a general rule about grief. Grief reactions in
the face of loss are as unique as fingerprints (Vamik & Zintl, 2017). Therefore,
there is no one way to grieve, and it is crucial to understand that each child's
grieving process is unique. School staff should be conscious of this fact. This brings
us back to the preparations in schools regarding grief. How much knowledge and
skill do educators and other professionals in schools have when it comes to the
topic of loss and grief?

5.1. Grief and Bereavement Education

Holland (2008), one of the prominent authors on the topic, indicates that the work
conducted on grief in schools progresses in two dimensions: proactive and
reactive. The proactive dimension involves preparation through providing grief
education to school staff, while reactive efforts encompass providing support after
a loss and referring individuals to other institutions. While the importance of
education and preparedness efforts is evident, unfortunately, there is a greater
tendency toward reactive approaches (Holland & Wilkinson, 2015), and the need
for education is consistently emphasized (Holland, 2008). Costelloe et al. (2020), in
their study on how school staff understand and support children's grief, found that
participants acknowledged the need for training and support. Koller and Bertel
(2006) argue that the school system and many teachers are not adequately
equipped to cope with the problems of young grieving people and meet their
needs.

The importance of education is crucial both before and after a loss occurs. Having
prior knowledge about how a child might respond to a loss and how school staff
should approach these reactions signifies preparedness for the situation. This
knowledge and skills also prove beneficial in the aftermath of a loss, as it enables
informed, empathetic actions. To provide a simple example: Is the school staff
knowledgeable about the types of losses mentioned above? If the staff is unaware
that moving or parental divorce can result in grief reactions in children, they may
not take the matter seriously or may provide incorrect information. Therefore,
having rich and quality information about loss, death, and grief is important.
Another example: a school staff member who overlooks the limited verbal
expressions of children and forces a child to talk about their loss may do more
harm than good. In conclusion, training provided to school staff can prevent
incorrect attitudes and can help children cope more effectively with their grief and
losses. It can also prevent negative behaviors displayed by children while grieving,
thereby ensuring the emotional well-being of children in a healthier and more
empathetic environment.
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Regarding the grief and bereavement education, we once again encounter the
educational roles of school social workers as part of preventive and protective
activities (Huxtable, 2013). Experts can organize training sessions and seminars on
the subject and can also provide information through individual meetings and
group work. At this point, it is important to emphasize the need for professional
teamwork and collaboration in delivering services.

5.2. School Psychosocial Support Team

In the literature and various practices worldwide, it can be observed that services
provided to children and young people through schools involve a professional
team with specialized skills and roles, including school psychologists, school
counselors, school social workers, school nurses, and youth workers (Tracy et al,,
2006)

Each professional provides services to children and families within their
professional boundaries in the school environment. While the school counselor's
responsibilities include improving academic achievement, career planning,
creating individual action plans, and program development (Tracy et al.,, 2006);
school psychologists engage in activities such as conducting psychometric tests,
assessing children in various dimensions, and referring them to appropriate
educational programs (Agresta, 2004). The duties of school social workers are
defined as identifying and intervening in personal, family, school, and community-
focused factors that can affect students' issues, crisis intervention, working as case
managers, providing counseling, and more (Tracy et al,, 2006).

This team, in collaboration with other school personnel (teachers, school
administrators, etc.), plays a crucial role in protecting children, early detection of
problems, and intervening before problems escalate. For example, a 7-year-old
child who is afraid to sleep at night and falls asleep in class after their
grandfather's death due to the parent's explanation like 'he has fallen into a long
sleep' (as the child has conceptualized death as a form of sleep) might exhibit the
initial signals of these issues, which a teacher in the classroom environment can
identify. If the teacher has received prior training on grief and mourning reactions,
it is more likely that they will notice indicators of problems. If there is an effective
school mental health mechanism in place, the teacher is informed about whom to
contact in such a situation. Subsequently, the school psychosocial support team
gets involved and, in collaboration with the teacher, investigates the underlying
causes of the visible symptoms related to the problem. Unfortunately, there are
cases where the child's loss is not reported to the school, and the school remains
unaware of it (Holland, 2008). In such situations, the role of school social workers
in bridging the gap between the school and the family becomes crucial. The details
of this will be provided in the following section under the heading of micro-
practices of social workers.

Another important point to consider is that staff members may also experience
secondary trauma, be affected by events, and therefore require psychological
support. Indeed, in the study conducted by Costelloe et al. (2020) with school
personnel, participants mentioned experiencing emotional distress such as
sadness, stress, and anxiety while providing support to children, and they
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expressed the effort to appear strong. The words of one participant serve as an
example of this situation: "I remember wanting to cry, but I couldn't cry because I
didn't want to upset her. I had to go back to class right away, and my eyes felt like
golf balls from holding back tears...". Similarly, in Lowton & Higginson's (2003)
research with teachers about how they manage death in their classrooms,
participants stated that they felt the need to be strong even though they were
going through a distressing process themselves. In this regard, the support
provided by the school psychosocial team to the staff is also crucial.

5.3. Prominent Practices and Roles of School Social Workers
5.3.1. As the coordinator of services: Case manager

Social workers play an active role in schools with their roles and functions such as
case management, education, resource mediation, counseling, planning, research,
and advocacy through preventive, educational, supportive, and rehabilitative
efforts (Dupper, 2003). As case managers, they ensure the coordination of services
from a single point by performing a series of tasks such as assessment, planning,
organization, coordination, and support (Zastrow, 2015). This expedites the
analysis of individual needs and the process of meeting them. Therefore,
understanding the effects of the grieving process on the student, identifying their
emotional, psychological, and social needs, assessing the strengths and weaknesses
in the case, preparing a support plan, organizing family and community
interventions, and monitoring intervention outcomes all highlight the significant
role of the school social worker acting in the capacity of a case manager.

5.3.2. The multidimensional practices of social workers: Micro, mezzo, and
macro-level applications

According to the ecological perspective, which forms the basis of social work
practices, human development is not understood without examining the
environment or context it is in (Bronfenbrenner & Morris, 1998). With this broad
perspective, the principles of professional practice involve interventions at micro,
mezzo, and macro levels. In other words, social workers assess and intervene at
the individual, family, group, neighborhood, and community levels (Lynn et al,,
2003). Therefore, in school settings as well, they focus on the interaction between
child-family-school-community and engage in a series of professional activities to
identify factors within these systems that negatively affect the child and work
toward solutions (Higy et al.,, 2012).

If we follow the example given above, not comprehensively assessing this grieving
child who experiences sleep disorders and academic performance decline in
school, family, and peer environments will not provide an effective solution.
Constable (2008) emphasized that the primary duty of school social workers is to
conduct professional work with children and families. Addressing the effects of
grief on individuals and meeting the basic needs of those experiencing loss are the
main focus in individual and family-based practices within social work at the
micro-level.

In the literature and practices, working with the family is one of the essential
components in grief counseling (Worden, 2018). This is because adult behaviors
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towards grieving children can further complicate their experiences. Receiving
support from the closest environment to the child, which typically consists of
parents or caregivers, is crucial (Trickey, 2010). In the example given above, there
seems to be a lack of knowledge within the family about the impact of loss and
grief on children and how to explain death. Therefore, the family can be provided
with psychoeducation that includes general information about grief and insights
into how a child experiences the grieving process and what can be helpful to them.
Additionally, facilitating conversations among family members about their feelings
related to the loss can be beneficial.

One of the most significant activities that social workers carry out in this context is
home visits. Campbell and Mitchell (2007) emphasized the importance of using a
strengthening approach by conducting home visits to empower families and help
them overcome difficulties they face. This allows for the opportunity to observe
families in their living environment and prepare more accurate assessments for
effective intervention plans. The dynamics and quality of family, relatives, and
close relationships are examined, social support mechanisms and stress factors are
identified. The history of loss, reactions to the loss, how the loss is explained to the
child, and the post-loss daily functioning of family members are investigated. The
points where the child and the family are struggling are identified.

In working with children, play-based approaches are used to allow the child to
express their emotions and thoughts in their own language (Landreth, 2002). As
mentioned earlier, young children often have difficulty grasping the reality of
death when faced with the loss of a beloved teacher or parent. They may
frequently become confused about why the person died. At times, they may
struggle with feelings of guilt, believing that their actions or thoughts contributed
to the death (N. B. Webb, 2011). This is where approaching children with proven
effective scientific methods can help them navigate this process more easily
(Worden, 2018). These methods can include play therapy, art, writing, storytelling
activities, and cognitive-behavioral therapy techniques. Children can use toy
figures like ambulances, graves, sickbeds, and hospitals to access their inner
worlds and regulate their emotions by expressing a range of feelings such as grief,
fear, and guilt (Axline, 2019).

[t is important to note that social workers need to have deep clinical knowledge in
working with children and families and in dealing with grief to be able to carry out
these tasks (Welbourne, 2012). For some studies, social workers possess
knowledge and skills related to child development, relevant theories, and
appropriate intervention methods (B. N. Webb, 2017)). In a study titled “The
Importance of School Social Workers in Solving Child and Family-Centered
Problems: Skills of Experts in Working with Children and Families” conducted by
Ozkan and Kilig, 250 social workers in who participated in the research considered
themselves quite competent in terms of clinical and macro-level skills (Ozkan &
Kilig, 2014). On the other hand, literature also has other studies providing opposite
results; school social workers have not had the opportunity to receive the
necessary preparation or training to provide services to grieving students
(Salscheider, 2016). In this regard, they have taken the initiative to conduct
research independently, enrolled in elective courses, or participated in continuing
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education programs (Quinn-Lee, 2009). These findings highlight the need for
education and training that would equip social workers with the knowledge and
skills to recognize, identify, assess, and intervene with grieving children.

Another level of intervention, known as the mezzo dimension, encompasses
services directed towards larger communities and groups such as neighborhoods,
extended families, and social groups, among others. Group interventions
conducted by school social workers that include grieving children or families
create a support system by making individuals feel that they are not alone (B. N.
Webb, 2017). Group work provides an important opportunity for individuals who
may not be able to discuss or share their emotions regarding grief. It allows
individuals to express feelings they have been holding inside, perhaps unable to
share with anyone, often accompanied by tears. Additionally, using play-based
activities in groups created with children can help them express themselves more
comfortably (N. B. Webb, 2011). As mentioned above, these group activities can
also be educational. In such cases, it can help prevent parents from providing
incorrect information to their children in situations involving loss or death, such as
saying, 'Grandpa is in a long sleep,' and so on.

Furthermore, taking the lead in creating initiatives specific to the school (such as
education, plans, projects, etc.) is also considered within the mezzo dimension
(Costelloe et al, 2020). As mentioned earlier, collaborating with teachers,
monitoring the child, and establishing a connection between the home and school
are important tasks. It is also essential to educate other school staff (such as
custodians, cooks, etc.). Negative statements that could be said to a grieving child
can leave deep wounds. For example, if a staff member is unaware that the child
has lost a parent and asks questions about them, it can be distressing for the child.

It is essential to provide peer support for grieving children. The school
environment and friends should be prepared before the child returns to school
(Holland, 2008). The expressions of bereaved individuals in Dimery & Templeton's
(2021) research showed that sometimes peers did not understand grief and the
associated sorrow: 'None of my friends... understood what I was going through. I
felt 'different’ at school.' Therefore, children should be encouraged to understand
what grieving friends feel and experience on a cognitive level, fostering empathy
and providing support to them (Rolls, 2009).

The macro dimension, which focuses on structural and societal factors, revolves
around policy, management, education, planning, and research (Thompson, 2016).
In this dimension, research, plans, and projects are undertaken to draw attention
to the issues experienced by grieving children, and to propose solutions.
Advocating for the voices of disadvantaged groups to be heard by policymakers is
one of the focal points of social work professionals. Within this context, if we
consider this dimension, it is necessary to review the services to be developed in
the school system. In this regard, the literature and practices suggest that schools
could serve as the primary level of mental health services.

Schools are recognized as the most crucial point in providing protective,
preventive, and rehabilitative services for the emotional and behavioral problems
of children and family members (Masia-Warner et al.,, 2005). The mental health
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needs of children and families should be addressed collaboratively by educational
institutions, mental health agencies, and public health institutions (Weist et al,,
2006). While schools are not directly involved in healthcare, it is acknowledged
that school personnel dealing with mental health and psychosocial concerns can
contribute to the well-being of children, families, schools, and communities
(Adelman & Taylor, 1999). Therefore, addressing the challenges of grief and
providing early intervention for children and families struggling with these issues
can be accomplished in the school environment before problems become too
complicated.

Grieving children often experience some level of depression and anxiety initially
(Quinn-Lee, 2014). While these feelings are normal, they can persist and escalate
into more serious mental health issues. Depression, low self-esteem, and
behavioral problems are common mental health issues that school social workers
frequently encounter in students. If school social workers can work with grieving
children and adolescents, they can help reduce symptoms of depression and
anxiety, improve students' academic functioning, and enhance their emotional
well-being (Salscheider, 2016). The school social worker is a safe space that
students can access whenever they feel the need for support (Salscheider, 2016).
In this regard, school social workers with clinical training need to be
knowledgeable about differentiating between normal and abnormal grief
symptoms, which paves the way for appropriate intervention delivery (Quinn-Lee,
2014).

In some cases, grief can escalate into a situation (like suicide, depression)
requiring the intervention of disciplines such as psychiatry. In such situations,
schools play a crucial role in early detection of these and similar issues and
referring them to relevant community organizations (Adelman and Taylor, 1999),
and school social workers stand out in their roles as connectors and referral agents
(Dupper, 2003). Suicide prevention and collaborating with mental health and
social service organizations are among the fundamental activities of school social
work (Brener et al., 2007). At this point, it's worth mentioning the role of the social
worker as a case manager again. Let's say a grieving child needs psychiatric
consultation. In the role of a case manager, the social worker becomes the
practitioner and coordinator of multifaceted efforts involving various disciplines
(psychiatrists, teachers, school administrators, etc.). This includes identifying the
problem, assessing it, preparing an intervention plan, determining resources for a
solution, and evaluating the effectiveness of the intervention in a process that
encompasses these aspects.

Another point to highlight at the macro level, as emphasized in this study, is that
children's grief can often go unnoticed, not receive enough attention, or be
overlooked. In this context, school social workers can serve as advocates for
children's voices. Social workers who embrace the principles of children's rights
and social justice act as advocates for the rights of individuals who may have fallen
into disadvantaged positions for any reason (NASW, 2012). Therefore, it should be
emphasized that grieving is also a right, and that grieving children should not be
forgotten. Conducting awareness-raising campaigns in society using the media,
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publications, and emerging social media platforms can be an important activity for
social workers in this regard.

5.4. The need for more number and variety of scientific studies

Conducting grief research is challenging. There are various difficulties for both
researchers and participants. Researchers may encounter resistance from
participants (Abdelnoor & Hollins, 2004). People may find it difficult to talk about
their grief, share memories they have kept buried, or may not want to remember.
Studying grief reactions during childhood also presents several challenges and
limitations. Obtaining direct information from children and measuring their
attitudes can be challenging due to their limited verbal expressions. Researchers
may also make mistakes or overlook important aspects in this regard. Silverman
and Worden (1993) have reported shortcomings such as excessive focus on
pathology, lack of controls, and measuring post-death outcomes too soon.
Understanding the nature of children and grief well is essential for designing
research accordingly.

Costelloe et al. (2020) noted that research on supporting grieving children in
schools is limited, and these studies often focus on school staff's attitudes towards
grief, school policies related to grief, training, and similar areas. It is quite
remarkable that in their study conducted in 2020, they mentioned that there were
only two studies examining teachers' responses to grieving children in the UK as of
that date.

6. Conclusion

This study aims to emphasize the importance of recognizing, acknowledging, and
addressing grieving children, and highlights the role of schools and school social
workers in this context. The results indicate that more consideration should be
given to the concepts of loss and grief, the losses experienced by children should
be recognized, and the pain of grieving children should be understood and
acknowledged.

Another significant outcome is the role of schools in helping grieving children.
Schools are one of the most crucial social institutions in reaching out to children
and families. These institutions can provide primary mental health services, which
can contribute to a preventative and protective approach, allowing children's
issues to be resolved before they become more complicated. Therefore, the
importance of preparing schools to assist grieving children becomes evident. To
achieve this, it is essential to ensure the collaboration of a well-defined school
psychosocial team working in conjunction with other school staff members
(teachers, school administrators, etc.).

The multiple roles of school social workers, who are considered significant
professionals in working with children and families, should be well understood,
starting with the child, and extending to family-school-community-focused
interventions. School social workers engage in protective, preventative,
educational, supportive, and rehabilitative activities through roles and functions
such as case management, education, resource mediation, counseling, planning,
research, and advocacy. In addition to micro and mezzo-level interventions, their

460 Kili¢ Ceyhan, E. (2023). Forgotten Mourners: Reaching Grieving Children Through School



macro-level activities contribute to raising awareness in the community to ensure
that grieving children are not forgotten. It is crucial to expand and promote these
efforts. Furthermore, school social workers enhancing their knowledge and skills
in grief-related subjects through in-service training and certification programs can
improve the quality of their services.

Lastly, educating teachers, other school personnel, and parents about grief-related
topics is essential within the scope of proactive initiatives. Including content
related to loss, death, and grief in curriculum materials is also important in
preparation efforts. Moreover, conducting a greater variety and number of high-
quality scientific studies will contribute to the literature and pave the way for
evidence-based practices.

7. Future Directions

Grief and loss are sensitive and challenging topics. In the literature, it is evident
that there are fewer studies in the field, compared to other areas of social sciences.
Especially, there is a need for more research on how to assist grieving children
through schools. Existing studies tend to focus on support mechanisms within
schools and teachers' experiences. There is a need for in-depth research on how
the support provided by schools is perceived by children and whether it is
effective. This study aims to draw attention to the subject and raise awareness
about the importance of schools being prepared for various forms of loss that all
countries may encounter at any time.
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Genisletilmis Ozet
1. Giris

Cocuklar ve ergenler hayatlar1 boyunca cesitli kayip ve sarsici degisikliklerle
karsilasirlar. Bunlardan bir tanesi kaginilmaz ve evrensel bir olgu olan 6limdiir.
Bunun disinda dogal afetler, okulda bir kriz durumu, ebeveynin bosanmasi, okul
degisikligi, tasinma, evcil bir hayvanin 6liimii gibi durumlar da ¢ocuklarda ve
yetiskinlerde derin bir keder ve iiziintiiye yol acan Kkayiplardir (Favazza ve
Munson, 2010; Pomeroy ve Garcia, 2011). Kayb1 takip eden yas, bir reaksiyon
olarak dogal, gerekli ve varolusun dogal bir parcasidir (Viorst, 1986). insanlar
yakindan bagh olduklar: bir seyi ya da birini kaybettiklerinde yas tutarlar. Yas,
kendi akisinda ilerler ve hemen miidahale edilip iyilestirilmesi gereken bir siire¢
degildir. Ancak patolojik bir hal aldiginda ve bireyin hayatin1 olumsuz etkilemeye
basladiginda profesyonel yardim gerekir.

Kayip ve 6liim diinyanin bir¢ok yerinde ¢esitli halleriyle insanlarin karsilastig: bir
olgudur. Ozellikle kitle éliimlerine sebep olacak kasirga, deprem, sel felaketleri,
savaslar, teror saldirilar, vb. olaylar insanlarda biiyiik kayiplara yol agmaktadir.
Diinya son yillarda 6zellikle Suriye ve Ukranya basta olmak tlizere bir¢ok tilkede
meydana gelen savaslara ve bu savaslarin yol actig1 kitlesel 6liimlere, goclere tanik
olmakta. Bu noktada bilmedikleri bir ililkeye gelen ¢esitli kayip tiirlerini yasamis
bir ¢ocuk icin bu belirsiz ve glivensiz ortamda onlara kucak acan en énemli kurum
okullar olmaktadir. Ciinkii her kosulda ¢ocuklarin okullarina, egitimlerine devam
etmeleri en oOnemli haklarindandir. Ayrica c¢ocuklarin hayatlarina devam
edebilmeleri, rutinlerine yeniden dénmeleri i¢in agik havada ya da ¢adir kentlerde
dahi olsa okul ¢atis1 kurulmaktadir.

Konuyla ilgili Turkiye'den bir érnek daha verilecektir. 6 Subat 2023’te tarihin en
biiylik felaketlerinden biri olan Tiirkiye’de 50 bin 783, Suriye'de ise 8 bin 476
insanin 6limiine neden olan Sanlurfa merkezli bir deprem meydana gelmistir.
Kaybin biiyiikliigii iilke capinda yas yasatmistir. Ulkedeki hemen herkes yas
tepkileri gostermis derin bir kedere bogulmustur. Ama tabi ki en biiytlik aciy1
neredeyse tim sehirleri yikilmis, yok olmus depremden etkilenen bireyler
yasamistir. Sehirleri bu haldeyken mevcut yerlerinde barinma ve temel
gereksinimleri karsilanamayan ytzbinlerce insan baska bolgelerdeki evlere,
ogrenci yurtlarina, vb. yerlestirilmistir. Bu noktada ¢ocuklar yine bir¢cok kaybin
ortasinda kalmislardir. Yeni bir ¢evreye ve yasama alisirken hizla yerlestirildikleri
okullar yine onlarin siginagi olmustur. Peki okullar, okul personeli ¢oklu kayip
yasamis bu cocuklara destek sunmada ne kadar hazirdi?

Bu ve benzeri sorular bir¢ok iilkede sorulmaktadir. Ustelik basta da belirtildigi gibi
bir ¢ocugun yas tutmasi icin 6rnekleri verilen bu biliyiik felaketlerin olmasi da
gerekmez. Evcil bir hayvanin 6limi, ebeveynin bosanmasi, okul degisikligi, bir
ogretmen degisikligi ya da o6limi vb. yas tepkilerine neden olan kayiplardir.
Ornekleri bu felaketler iizerinden vermedeki amag; 21. yiizyillda diinya ¢apinda
sayl, siklik ve karmasiklik acisindan artacag1 ongorulen afetlere yonelik de dikkat
cekmektir. Ciinkii bu felaketlerden en ¢ok etkilenenler yine ¢cocuklardir. Ve okullar
cocuklarin yaralarimi iyilestirme potansiyeline sahip yerler olarak dizayn
edilmelidirler.
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Bu noktada bu c¢alismada 6zellikle okul sosyal hizmet uygulamalar: 1s181nda yas
tutan cocuklara okul araciligiyla nasil yardimci olunacag literatiir ve uygulamalar
15181nda eksik ve giiclii yonleriyle tartisiilmaktadir. Okul kanaliyla ¢ocuk ve ailelerle
calismada onemli profesyoneller olarak goriilen okul sosyal hizmet uzmanlarinin
(Gerrard, 2008) yas yasayan bir cocuga, aileye yonelik miidahalelerinin 6nemine
dikkat c¢ekilmektedir. Okullarda profesyonel bir ekip anlayisiyla (okul
danigsmanlari, okul sosyal hizmet uzmanlari, okul psikologlari, vb.) hizmet
sunmanin vurgulandigl bu ¢alismada; sorunlara ¢ok boyutlu bakan okul sosyal
hizmet uzmanlarinin neler yapabilecegine odaklanilmaktadir. Okul sosyal hizmet
uzmanlarini okuldaki diger profesyonellerden ayiran en 6nemli nokta da bu
kisimdir. Sistem ve ekolojik bakis agilarini benimseyen sosyal hizmet uzmanlari,
okul ortaminda bir sorun yasayan oOgrenciyle calisirken sadece o bireye
odaklanmaz. Ogrencinin etrafin1 saran tiim sistemler, uzmanin miidahale alanina
girer. Boylece birey, aile, grup, toplum diizeylerinde miidahaleler gerceklestirerek
kapsamli bir calisma yapmis olur (Walker, 2003).

2. Yasin Cocuklar Uzerindeki Etkisi

Yetiskinlerin bile uygun kelime bulmakta zorlandigi kayip gibi yogun yiikli
duygusal bir aciy1 ¢ocuklarin kaldirabilmesi oldukca giictiir. Yas donemlerine ve
kisilik 6zelliklerine gore 6lime verdikleri tepkiler degisebilir ve ancak ergenlik
donemiyle beraber 6limiin temel kavramlarini anlamaya baslarlar (Massat et al,,
2008). Olen kisiyle yakinliklar1 ne kadar fazlaysa bundan etkilenme oranlar1 daha
fazla olur (Balk et al,, 2011). Bu nedenle ebeveyn 6liimi, kardes 6liimti, dede, nine
olimii ¢ocuk i¢cin daha sarsicidir. Oliimiin ani, beklenmedik, beklenen ya da
travmatik olmasi da c¢ocuklarin verdikleri tepkileri degistirebilir (Cohen ve
Mannarino, 2011). Normal bir durum karsisinda dahi duygu ve diisiincelerini ifade
edebilecek kelimelerden yoksun olan c¢ocuklarin 6liim/kayip karsisindaki bu
tepkilerini anlamak zordur. Clinkii heniiz soyut kavramlar1 anlayabilecek yeterli
bilissel seviyede degillerdir.

Bu nedenle kayip hakkinda konusmak yerine davranislariyla, oyunlariyla
duygularim1 aktarmaya c¢ahsirlar (Axline, 2019). Bazen uziilmemis gibi
goriinmeleri, oyun oynamaya devam etmeleri bu kayiptan etkilenmedikleri
seklinde yorumlanabilir. Bu tepkiler onlarin kayb1 umursamadigi ya da tizilmedigi
anlamina gelmez. Sadece kendilerini ifade edecek becerileri yoktur. Kimi zamanda
iclerinde yasadiklari, ¢6zemedikleri bu sorunlarini hir¢inlasma, siddet gosterme,
okuldan kag¢ma, derslere odaklanamama, uyku problemleri, ice kapanma gibi
olumsuz davranislariyla ya da fiziksel birtakim sikayetlerle (mide agrisi, bas agris;,
vb.) aciga c¢ikarirlar (Pomeroy ve Garcia, 2011). Yani bir nevi onlara kulak
verilmesi icin yardim cagrisinda bulunurlar. Iste bu noktada okullar, zorlu bir
yasam olay1 olan kayip sonrasi ¢ocuklar takip etmede ve onlara yardimci olmada
en onemli toplumsal kurum olarak karsimiza ¢ikmaktadir (Holland, 2008). Ciinkii,
cocuklar zamanlarinin buyiik bir bolimiinii okulda gegirirler, bu nedenle okul
gluvenli bir siginak ve hatta giivenli bir 'ikinci aile' olma potansiyeline sahiptir
(Lowton ve Higginson, 2003).
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3. Cocuklara Ulasmada Okullarin Roli

Yas tutan cocuklar icin okula donlis 6nemli bir olaydir (Reid, 2002). Ancak
“unutulmus yas tutanlar” diye adlandirilan ¢ocuklarin yas tepkileri ¢ogu zaman
anlasilmamaktadir. Holland (2001), yas slirecinden sonra okula dénen yas tutan
bir ¢ocugun genellikle zorluklarla karsilastigimm kesfetmistir. Ogrenciler, yas
sonrasl1 okullarin kendilerine ¢ok az yardim ve anlayis sundugunu belirtmislerdir.
Ayrica kendilerini gormezden gelinmis, yalmiz, utanmis, belirsiz ve farkh
hissettiklerini bildirmislerdir.

Ogrencilerin yasadiklar1 bu sorunlar1 en yakindan gozlemleyen meslek grubu
ogretmenlerdir. Cogu egitimci ¢ocuklarin yas tepkilerini akademik performans ve
davranislarindaki degisikliklerden anlamaktadir (Papadatou et al, 2002).
Ogretmenler, yas tutan 6grencileri desteklemedeki rollerinin énemli oldugunu
diistinseler de onlara nasil yardimcr olacaklar1 noktasinda kendilerini yeterince
hazirlikli ve egitimli hissetmemektedirler (Lowton ve Higginson, 2003). Konuyla
ilgili yapilan bir calismada 6gretmenlerin ¢cogunlugu (%70) yas tutan 6grencilerin
okullarda goz ardi edildigini belirtmistir. Katilimcilarin yarisindan fazlasi yas tutan
ogrencilerle calismada yeterli bilgi, beceriye sahip olmadiklarini belirterek; bu
ogrencilere yardim etmenin Ogretmenin gorevi olmadigini ifade etmislerdir
(Dyregrov et al,, 2013) Bu noktada alan yazin ve uygulamalara bakildiginda yas
tutan ¢ocuklara, ailelerine ve okul personeline yardimci olmada okul sosyal hizmet
uzmanlarinin Kritik rollerine isaret edilmektedir (Openshaw, 2008).

4. Yas Tutan Cocuga Yonelik Okul Sosyal Hizmet Miidahalesi

Okul sosyal hizmet uzmanlari, ¢ocuklar: etkileyebilecek her tirlii risk faktoriini
tanimlayarak birey, aile, arkadas, mahalle, toplum dilizeyinde miidahaleler
gerceklestirir (Newsome et al, 2008). Ogrenci ve ailelerin sorunlarina yonelik
okul-ev arasinda baglanti kurucu ve psikoterapist rolleriyle ¢alismalarini stirdirir
(Wang, 2003). Birey, aile ve grup danismanliklari, ebeveyn egitimi ve destegi, krize
miidahale, beceri egitimi, ¢cocuk ve ailelerin savunuculugunu yapma, onlar1 toplum
kaynaklarina yonlendirme gibi bircok faaliyet alan1 vardir (Allen-Meares et al,,
2014)

Dolayisiyla okul sosyal hizmet uzmanlarinin yas tutan o6grencilerle c¢alisarak
onlarin sosyal-duygusal iyilik hallerini iyilestirmedeki rolleri de paha bigilmezdir
(Salscheider, 2016). Yapilan ¢alismalarda olim ve cesitli tiirde baska kayip
(tasinma, ebeveynlerin bosanmasi, vb.) yasayan oOgrencilerin oraninin yiiksek
oldugu ve bu durumun okul sosyal hizmet uzmanlarinin sik sik yas tutan
ogrencilerle calismalarina yol actig1 goriilmiistiir (Salscheider, 2016).

Yas tutan ¢ocuklarla yapilan miidahaleler arasinda bireysel ve aile danismanlgi,
akran destek gruplar1 (Worden, 1996), kriz miidahalesi ve kaynaklara yonlendirme
(Pomeroy ve Garcia, 2011) yer almaktadir. Midahale, yasin cgesitli gorevlerini
kolaylastirarak 6grencilerin duygularim1 saglikli bir sekilde ifade edebilecekleri,
korkularin1 ve endiselerini paylasabilecekleri, sorularina cevap bulacaklar1 ve
kayipla ilgili yanlis anlamalarin1 diizeltebilecekleri bir ortam saglar (Worden,
1996). Miidahale icin yapilan faaliyetler arasinda sanat, yazma etkinlikleri, an
kitab1 olusturma, hikdaye anlatma etkinlikleri ve oyunlar bulunur (Pomeroy ve
Garcia, 2011). Quinn-Lee'nin (2014) yas ve kayip ile iliskili okul sosyal hizmet
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pratigini kesfetmeyi amacladigl arastirmasinda katilimcilar, bireysel, grup ve aile
danismanhigi, psiko-egitim, kitap terapisi, oyun terapisi, sanat terapisi ve
savunuculuk yoluyla yas tutan 6grencilere hizmetler sunduklarini bildirmislerdir.

Yas tutan c¢ocuklar1 desteklemenin en iyi yolu, onlara en yakin yetiskinlerle is
birligi yapmaktir (Massat et al, 2008). Etkili miidahaleler, 6grencinin
ebeveynlerini veya bakim verenlerini de kapsamalidir. Bu boyut, mesleki odag aile
temelli calismalar yapmak olan sosyal hizmeti 6n plana ¢ikarmaktadir. Okul sosyal
hizmet uzmani, ebeveynlerin veya bakim verenlerin; ¢ocugun duygusal acisini,
ihtiyaclarini anlamalarina; gerekli hizmetlere erismelerine yardimci olmaktadir
(Pomeroy ve Garcia, 2011). Uzmanlar, ebeveynlere c¢ocuklarinin kaybi nasil
deneyimledigini anlamada, ¢ocuklariyla kayip hakkinda uygun iletisim kurmada ve
aile tiiyelerinin stres altinda saghkli islevlerini tesvik etmede yardimc olabilir.
Cocugun bu durumla nasil basa ¢iktigini ve okula geri déndiigiinde ona neyin
yardimci olacagini 6grenmek icin aile ile yakin iliski 6nemlidir. Okulda veya evde
herhangi bir sorunla ilgili erken uyar1 almak i¢in bu irtibat siirdiirtilmelidir
(Holland, 2008). Bu noktada okul sosyal hizmet uzmanlar: aile ve okul arasinda
kopri vazifesi gormektedir (Huxtable, 2013).

Okul sosyal hizmet uzmanlarinin sorunlara ¢ok boyutlu bakis a¢is1 dogrultusunda;
yapilan miidahaleler, 6gretmenlerin, okul personelinin ve arkadaslarinin da
cocugun yas siirecini anlamalarina yardimci olmay: icermelidir (Holland, 2008).
Ogrenciler genellikle bir kayip sonrasinda akademik zorluklar yasayabilir ve okul
sosyal hizmet uzmani, bu noktada 6grenciyle 6gretmen arasinda araci roli
oynayabilir. Ogrencinin stresi nedeniyle akademik talepler asir1 yiik olusturabilir
ve okul sosyal hizmet uzmani, 6grenci ve 6gretmenlerle is birligi yaparak is
yuklerini miizakere edebilir. Birtakim konularda c¢ocuga esneklik taninabilir.
Ornegin; bazi kayip yasayan cocuklar ebeveynlerine de bir sey olacagl kaygisini
tasidig1 icin; eger isterlerse onlarin eve telefon etmesine, derste bunaldiklarinda
biraz disar1 ¢ikmalarina izin verilmelidir. Sinif arkadaslarinm1 6grencinin okula
dontsi icin hazirlamak, ona uygun sekilde yaklasimlarini saglamak icin rehberlik
etmek de 6nemlidir.

5. Tartisma

Alan yazin ve uygulamalara bakildiginda ¢ocuklarin yasini anlamanin ve onlara bu
konuda destek saglamanin 6nemi ortaya ¢ikmaktadir. Bu destegi saglamada
okullarin 6nemli rol oynadig1 vurgulanmaktadir. Ciinkii okul, ¢cocuklarin en ¢ok
vakit gecirdikleri ve aile ortamindan sonra fiziksel, duygusal, sosyal ve bilissel
takiplerinin yapildig1 en 6énemli kurumdur. Bir ¢ocugun akademik basarisindaki
diistis, derste uyuklama, okuldan kagma, okul devamsizligi, vb. davranislarinin
ardindaki sorunlar1 tespit etmede okullar essiz konumdadir. Bu sorunlarin
ardindan bazen yas temasi ¢ikabilir. Yukarida belirtildigi gibi s6zel yetenegi heniiz
gelismemis olan ¢ocuk farkli yontemlerle yas (sessiz kalma, aglama, sorun ¢ikarma,
vb.) tepkisini ortaya koymaktadir.

Bu noktada yasla ilgili genel bir kuraldan bahsetmek gerekir. Bir kayip karsisinda
yasanilan yas tepkileri parmak izlerimiz kadar essizdir (Vamik & Zintl, 2017).
Dolayisiyla yas tutmanin tek bir bicimi yoktur ve ¢ocuklarin yas tutma bicimlerinin
her birinde farkli oldugunu bilmek ¢ok 6nemlidir. Okul personelinin bu konuda
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bilingli olmas1 gerekir. Bu konu bizi tekrar yas konusunda okullardaki hazirlik
calismalarina gotiirmektedir. Egitimciler ve okuldaki diger profesyoneller kayip ve
yas konusuyla ilgili ne kadar bilgi ve beceriye sahiptirler?

5.1. Kayip ve Yas Egitimi

Konuyla ilgili 6nemli yazarlardan biri olan Holland (2008) okulda yas konusunda
ylriitiilen calismalarin iki boyutta ilerledigini belirtmektedir: proaktif ve reaktif.
Proaktif boyut, okul personeline yas egitimi verilmesi suretiyle hazirhik
calismalarin igerir. Reaktif calismalar ise kaybin ardindan verilen destegi ve diger
kurumlara yonlendirme islemlerini kapsar. Egitim ve hazirlik calismalarinin 6nemi
asikarken ne yazik ki reaktif yaklasimlara egilimin daha fazla oldugu (Holland &
Wilkinson, 2015) ve egitime olan ihtiyacin siirekli bildirildigi goriilmektedir
(Holland, 2008). Costelloe et al (2020) okul personelinin ¢ocuklarin yaslarini nasil
anladigl ve destekledigi Ulzerine yaptigl calismasinda katilmcilarin egitim ve
destege ihtiyaci oldugunu saptamistir. Koller ve Bertel (2006) bir¢ok 68retmenin
ve okul sisteminin genclerin ihtiyaclarim1 karsilama ve sorunlariyla bas etmede
yeteri kadar donanimli olmadiklarini iddia etmektediler.

Egitimin 6nemi kayip oncesi ve sonrasi her iki durumda da 6nemlidir. Bir ¢ocugun
kayip karsisinda verecegi tepkiler ve bu tepkilere okul personelinin nasil
yaklasmasi gerektigiyle ilgili 6n bilgiye sahip olmak duruma hazirlikli olundugu
anlamina gelir. Bu bilgi ve beceriler kayip sonras1 donemde de yarar saglar. Ciinkii
bilgi temelinde, farkindalikla, empatik bir sekilde hareket edilmesini saglar. Cok
basit bir érnek verilecek olursa; yukarida sayilan kayip cesitleriyle ilgili okul
personeli bilgi sahibi mi? Eger bu personel bir tasinmanin ya da ebeveyn
bosanmasinin ¢ocuklarda yas tepkisiyle sonuclanabilecegini bilmiyorsa; konuyu
onemsemeyebilir ya da yanls séylemlerde bulunabilir. Bu nedenle kayip, 61iim, yas
konusuyla ilgili zengin ve nitelikli bilgilere sahip olmak 6nemlidir. Bir bagka 6rnek:
cocuklarin sozel ifadelerinin kisith oldugunu gézden kaciran ve kaybi konusunda
cocugu konusmaya zorlayan bir okul personeli ¢ocuga yarardan ziyade zarar
verebilir. Sonu¢ olarak okul personeline verilen egitimler sayesinde yanlis
tutumlar 6nlenebilir ve ¢ocuklarin yasadig1 yas ve kayiplarla daha etkili bir sekilde
basa ¢ikmalarina yardimci olunabilir. Cocuklarin yas yasarken olumsuz davraniglar
sergilemesinin Oniine gecilebilir boylelikle daha saglikli ve empatik bir ortamda
cocuklarin duygusal iyilikleri saglanabilir.

Egitim bashg: altinda karsimiza yine okul sosyal hizmet uzmanlarinin koruyucu-
onleyici faaliyetler kapsaminda gergeklestirdikleri egitici rolleri ¢ikmaktadir
(Huxtable, 2013). Uzmanlar konuyla ilgili egitim ve seminerler diizenleyebilecegi
gibi; ayrica bireysel goriismeler ve grup c¢alismalariyla da bilgilendirme
saglayabilir. Bu noktada hizmetleri sunmada organizasyon ve is birligi icin
profesyonel bir ekip calismasina dikkat cekmek gerekir.

5.2. Okul psikososyal destek ekibi

Diinyadaki cesitli uygulamalara ve alan yazina bakildiginda; okul ortaminda
cocuklara ve ailelere okul sosyal hizmet uzmanlari, okul psikologlari, okul
danismanlart ve okul hemsireleri gibi profesyonel bir ekibin hizmet sundugu
gorilmektedir (Tracy et al, 2006). Her bir profesyonel kendi mesleki sinirlari
icerisinde calismaktadir. Cocuklar1 bir¢ok boyutuyla degerlendirme, psikometrik
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test yapma, uygun egitim programlarina yonlendirme okul psikologlarinin gorevi
iken (Agresta, 2004); kariyer planlama, akademik basariy1 yiikseltme, bireysel
calisma plani olusturma, program gelistirme okul danismaninin gorevi olarak
aciklanmaktadir (Tracy et al., 2006). Okul sosyal hizmet uzmanlarinin goérevleri ise
krize miudahale, vaka yoneticisi olarak calisma, danmismanlik yapma, bireysel,
ailesel, okul ve toplum odakl faktérleri belirleme ve miidahale etme, vb. seklinde
tanimlanmistir (Tracy et al., 2006).

Bu ekip, okuldaki diger personelle beraber (6gretmen, okul yoneticileri, vb.),
cocuklar1 korumada, sorunlari erken tespitte, sorunlar olusmadan miidahale
etmede 6nem arz etmektedir. Ornegin; dedesi élen bir ¢cocuga ebeveynin “o artik
uzun bir uykuya daldi1” seklindeki a¢iklamasindan sonra uyumaktan korktugu icin
(6limi uyku seklinde kavramsallastirma) geceleri uyuyamayan ve derste
uyuklayan 7 yasindaki bir cocugun bu sorunlarinin ilk sinyallerini sinif ortaminda
ogretmen tespit edebilir. Ogretmen, basta soyledigimiz kayip ve yas tepkileriyle
ilgili 6nceden egitim almissa sorunlara dair gostergeleri yakalamasi daha olasidir.
Eger iyi isleyen bir okul ruh saghgi mekanizmasi s6z konusuysa 6gretmen bu
durumda kime basvurmasi gerektigiyle ilgili bilgi sahibi demektir. Sonrasinda
devreye okul psikososyal destek ekibi girer ve 6gretmenle is birligi halinde sorunla
ilgili gériinenin arkasindaki sebepleri arastirir. Ne yazik ki bazen ¢ocugun yasadigi
kaybin okula bildirilmedigi, okulun bundan haberdar olmadig1 durumlara
rastlanmaktadir (Holland, 2008). Iste bu durumda okul sosyal hizmet
uzmanlarinin okul ve aile arasinda baglantiy1 saglayici gorevleri devreye girer.
Asagida sosyal hizmet uzmanlarinin mikro uygulamalar1 bashginda bunun
detaylar verilecektir.

Bir diger konu personelinde ikincil bir travma yasayabilecegi, olaylardan
etkilenebilecegi  dolayisiyla  bir  psikolojik  destege ihtiyag duyacagi
unutulmamalidir. Nitekim Costelloe et al (2020) ‘nin okul personeliyle yapmis
oldugu ¢alismada katilimcilar, ¢ocuklara destek verirken uzinti, stres, endise gibi
duygusal sikintilar yasadiklarini ve gilicli olma c¢abasinda olduklarini
belirtmislerdir. Katilimcilardan birinin su sézleri bu duruma o6rnektir: “Aglamak
istedigimi hatirliyorum ama onu tizmek istemedigim i¢in aglayamiyordum. Hemen
sinifa geri donmek zorundaydim ve gozlerim aglamaktan golf toplar1 gibi
olmustu...”. Benzer sekilde Lowton & Higginson (2003)'nun siniflarinda 6liimi
nasil yonettikleriyle ilgili 6gretmenlerle yaptiklar1 arastirmalarinda; katilimcilar
kendileri de sikintili bir stlire¢ yasiyor olsalar bile gli¢lii olmalar1 gerektiklerini
belirtmislerdir. Bu noktada da yine okul psikososyal ekibin, personele yonelik
destegi 6nem arz etmektedir.

5.3. Okul sosyal hizmet uzmanlarinin 6ne ¢ikan uygulamalari ve rolleri
5.3.1. Hizmetlerin koordinasyonunu saglayan bir rol olarak: Vaka yoneticisi

Sosyal hizmet uzmanlar destekleyici, egitici, koruyucu- dnleyici ve rehabilite edici
calismalariyla; egitim, damismanlik, arastirma, planlama, savunuculuk, vaka
yonetimi, kaynak arabuluculugu gibi rol ve fonksiyonlariyla okullarda etkili
uygulamalar gerceklestirmektedirler (Dupper, 2003). Bir vaka yoneticisi olarak;
degerlendirme, planlama, organize etme, koordinasyon ve destek saglama, izleme
gibi bir dizi gorevi yerine getirerek hizmetlerin tek bir yerden koordinasyonu

Journal of Current Researches on Social Sciences, 2023, 13 (3), 449-476. 467



saglanmaktadir (Zastrow, 2015). Bu durum da bireyin ihtiyac¢larinin analizini ve
karsilanmasi siirecini hizlandirmaktadir. Bu nedenle yas siirecinin 6grenci
tzerindeki etkilerini anlamak, bu 06grencinin duygusal, psikolojik ve sosyal
ihtiyaclarini belirlemek, vakadaki giiclii ve zayif noktalar belirlemek, destek plani
hazirlamak, aile, toplum calismalarini organize etmek ve miidahale sonuclarini
izlemek vaka yoOneticisi roliiyle hareket eden okul sosyal hizmet uzmaninin énemli
bir roltinii aciklamaktadir.

5.3.2. Sosyal hizmet uzmanlarinin ¢ok boyutlu uygulamalari: Mikro, mezzo,
makro diizeyinde uygulamalar

Sosyal hizmet uygulamalarina temel olusturan ekolojik bakis acisina gore, birey ve
bireyin sorunlar1 igerisinde bulundugu ortam ya da baglami incelemeksizin
anlasilmamaktadir (Bronfenbrenner & Morris, 1998). Bu genis perspektifle
mesleki calisma prensipleri mikro-mezzo-makro boyutlarda miidahaleyi icerir.
Yani sosyal hizmet uzmanlari, bireyden baslayarak aile, grup, mahalle ve toplum
odaklarinda degerlendirme ve miidahale sunarlar (Lynn et al.,, 2003). Dolayisiyla
okul ortamlarinda da c¢ocuk-aile-okul-toplum etkilesimine odaklanir ve bu
sistemlerde ortaya cikan ¢ocugu olumsuz etkileyen faktorleri tespit ederek ¢6ziim
icin bir dizi mesleki faaliyette bulunurlar (Higy etal., 2012).

Yukarida verilen 6rnek lizerinden gidilecek olunursa; uyku bozuklugu ve akademik
performans diisiikliigii yasayan yas tutan bu c¢ocugu okul, aile, arkadas
ortamlarinda biitiinciil olarak degerlendirmemek etkili bir ¢6ziim saglamayacaktir.
Constable (2008), okul sosyal hizmet uzmanlarinin ¢ocuk ve ailelerle mesleki
calismalar yiiriitmelerini birincil gorevleri olarak tanimlamistir. Sosyal hizmetin
mikro diizeyde faaliyetlerini iceren birey ve aile temelli uygulamalarda yasin birey
lizerindeki etkilerini ele almak ve kaybi yasayan insanlarin temel ihtiyaclarini
karsilamaya yardimci olmak ana odaktir.

Alan yazin ve uygulamalara bakildiginda yas danismanliginda aileyle c¢alismak
sirecin en onemli pargalarindan birisidir (Worden, 2018) . Ciinkii yas tutan
cocuklara yonelik yetiskin davranislari ¢ocuklarin bu deneyimlerini daha da
zorlastirabilmektedir. Cocuk i¢in en yakin ¢evresini olusturan ebeveyn ya da bakim
verenin destegini almak ¢ok 6nemlidir (Trickey, 2010). Yukarida verilen 6rnekte
de ailede kayip ve yasin ¢ocuklar tizerindeki etkisi ve 6limiin nasil anlatilacagina
dair bir bilgi eksikligi oldugu aciktir. Dolayisiyla aileye yas hakkinda genel bilgiler
ile bir cocugun yas stirecini nasil yasadig1 ve ona neyin yardimci olacagi konusunda
bilgiler iceren bir psikoegitim verilebilir. Ayrica aile tliyelerinin birbirleriyle kayba
dair hissettikleri iizerinde konusmalar1 saglanabilir.

Sosyal hizmet uzmanlarinin bu kapsamda gergeklestirdigi en 6nemli faaliyetlerden
bir tanesi ev ziyaretleridir. Campbell ve Mitchell (2007) ailenin karsilastigi
glcliikleri tespit etmek ve onlan giliclendirmek icin ev ziyaretlerinin 6nemine
dikkat ¢ekmistir. Boylece, aileler yasadiklari ortamda analiz edilerek daha basarili
degerlendirme ve miidahaleler gerceklestirilebilir. Aile, akraba ve yakin
iliskilerinin dinamigi ve niteligi incelenir, sosyal destek mekanizmalar1 ve stres
faktorleri belirlenir. Kayip oykiisii, kayba verilen tepkiler, kaybin cocuga nasil
anlatildigy, aile uyelerinin kayip sonrasi giinlik yasam islevselligi arastirilir.
Cocugun ve ailenin zorlandig1 noktalar tespit edilir.
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Cocukla yapilacak ¢alismalarda da oyun temelli yaklasimlar kullanilarak ¢ocugun
kendi diliyle duygu, diisiincelerini ifade etmesine olanak saglanir (Landreth, 2002).
Daha once de belirtildigi gibi kiiciik ¢ocuklar, sevdikleri bir 68retmenin ya da
ebeveynin kaybiyla karsilastiginda, oOlimiin gercekligini kavramakta giiclik
cekerler. Cogu zaman kisinin neden o6ldigi konusunda kafalar1 karisir. Bazen
eylemlerinin veya disiincelerinin 6ltime katkida bulunduguna inanarak sugluluk
duygusuyla miicadele edebilirler (N. B. Webb, 2011). iste bu noktada etkililigi
kanitlanmis bilimsel yontemlerle ¢ocuklara yaklasilirsa bu siireci daha kolay
atlatmalar1 saglanir (Worden, 2018). Bu yontemler oyun terapisi, sanat, yazma,
hikdye anlatma etkinlikleri ile bilissel davranis¢1 terapi teknikleri olabilir.
Cocuklar, ambulans, mezar, hasta yatagi, hastane gibi oyuncak figiirlerini
kullanarak i¢ diinyalarini acgabilir ve iziintli, korku, sucluluk gibi bir dizi
duygusunu aciga ¢ikararak duygularini diizenleyebilir (Axline, 2019).

Sosyal hizmet uzmanlarinin bu ¢alismalar1 yerine getirebilmeleri icin ¢ocuk ve
aileyle calisma noktasinda ve yas konusunda derin klinik bilgilere sahip
olmalarinin gerekliligini de sdylemek gerekir (Welbourne, 2012). Sosyal hizmet
uzmanlari, ¢ocuk gelisimi, bununla ilgili teoriler ve ¢ocuga uygun miidahale
yontemleriyle ilgili bilgi ve beceriye sahiptir (B. N. Webb, 2017). Ozkan ve Kili¢'in
“cocuk ve aile odakli sorunlarin ¢6ziimiinde okul sosyal hizmet uzmanlarinin
onemi: Uzmanlarin ¢ocuk ve ailelerle ¢calismada sahip oldugu beceriler” bashkl
arastirmasina katilan 250 sosyal hizmet uzmani, klinik ve makro beceriler
anlaminda kendilerini oldukca yeterli gérmiislerdir (Ozkan & Kilig, 2014).

Diger taraftan alan yazindaki ¢alismalarin sonuglarina gore; okul sosyal hizmet
uzmanlari, yas tutan o6grencilere hizmet sunmak icin egitim ve hazirliga ihtiyag
duymaktadir (Salscheider, 2016). Bu konuda aldiklar1 egitimleri de kendi
kendilerine arastirma yaparak ya da se¢meli ders alarak, siirekli egitim
programlarina katilarak elde ettiklerini belirtmislerdir (Quinn-Lee, 2009). Bu
sonuglar, yas tutan ¢ocugu tespit etme, gorebilme, degerlendirebilme ve miidahale
etmede sosyal hizmet uzmanlarinin daha fazla sayida ve nitelikte egitime olan
ihtiyacglarini géstermektedir.

Bir baska miidahale diizeyi olarak mezzo boyut, daha genis gruplara ve
topluluklara (akraba, mahalle, sosyal gruplar) yonelik hizmetleri kapsamaktadir.
Okul sosyal hizmet uzmanlarinin yas tutan ¢ocuklari ya da ailelerini kapsayan grup
calismalar1 bireylere yalniz olmadiklar1 hissini vererek destek mekanizmasi
olusturmaktadir (B. N. Webb, 2017). Yas konusunda konusamayan, duygularini
paylasamayan insanlar i¢in grup calismasi 6nemli bir firsat sunar. Bireyler
gozyaslariyla beraber iclerinde biriktirdikleri, belki de kimseyle paylasamadiklari
duygularini ifade etme olanagi bulurlar. Ayrica ¢ocuklarla olusturulacak gruplarda
oyun temelli etkinlikleri kullanmak c¢ocuklarin kendilerini daha rahat ifade
etmelerini saglayacaktir (N. B. Webb, 2011) Yukarida belirtildigi gibi bu grup
calismalar egitim amach da olabilir. Bu durumda ebeveynlerin herhangi bir kayip,
O6lim durumunda c¢ocuklarina “deden uzun bir uykuda”, vb. yanls bilgiler
vermesinin 6niine gecilebilir.

Ayrica okul 6zelinde olusturulacak calismalara (egitim, plan, proje, vb.) 6nciiliik
etmede mezzo boyut kapsaminda degerlendirilir (Costelloe et al., 2020). Yukarida
belirtildigi gibi okul 6gretmenleriyle is birligi icerisinde calisma, cocugun takibini
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yapma, evle okul arasinda baglanti kurma 6nemli gorevlerindendir. Okuldaki diger
personeli (temizlik, as¢i, vb.) egitmek de Onemlidir. Yas tutan c¢ocuga
sdylenebilecek olasi olumsuz ciimleler onda derin yaralar birakabilir. Ornegin; bir
personel cocugun ebeveynini kaybetmis oldugundan haberdar degil ve onlarla
ilgili sorular sormus ise bu ¢ocuk icin liziicii olabilir.

Yas tutan ¢ocuga akran destegi sunmakta ¢ok énemlidir. Cocuk okula dénmeden
once okul ortaminin ve arkadaslarinin hazirlanmis olmasi gerekir (Holland, 2008).
Dimery & Templeton (2021)" nun arastirmasindaki yasl bireylerin ifadeleri
akranlarin bazen yasi ve buna bagh kederi anlamadiklarim1 gosterdi:
“Arkadaslarimdan higbiri... neler yasadigimi anlayamadi. Okulda 'farkli' oldugumu
hissettim.” Bu sebeple cocuklara anlayabilecekleri bilissel diizeyde yas tutan
arkadaslarinin neler hissettigi ve yasadiklar1 anlatilarak, empati kurmalar1 ve ona

destek olmalar1 saglanmalidir (Rolls, 2009).

Makro boyut ise toplumsal ve yapisal faktorlere odaklanarak; yonetim, politika,
planlama, arastirma, egitim odaginda calismalar1 kapsar (Thompson, 2016). Bu
boyutta yas tutan cocuklarin yasadig1 sorunlara dikkat cekmek, ¢6ziim Onerileri
getirmek Uzerine ylriitilen arastirma, plan, projeler devreye girer. Politika
yapicilara dezavantajli gruplarin sesini duyurmak sosyal hizmet uzmanlarinin
odak noktalarindan biridir. Konu kapsaminda bu boyutu ele alirsak okul
sisteminde gelistirilecek hizmetleri gézden gecirmek gerekir. Bu noktada alan
yazin ve uygulamalar okullarin ruh saghgi hizmeti sunmada birinci basamak
olabilecegi yoniindedir.

Cocuk ve aile liyelerinin duygusal, davranissal sorunlarina yoénelik koruyucu-
onleyici ve rehabilite edici hizmetleri sunmada okullar, en 6nemli noktada
gorilmektedir (Masia-Warner et al, 2005). Cocuk ve ailelerin ruh saghg:
ihtiyaclarinin okul ve toplumdaki diger kurumlarin is birligi ile ele alinmasi
onerilmektedir. (Weist et al., 2006). Okullarin birinci basamak saglik hizmetlerinin
yurutilmesinde rol oynayabilecegi, boylelikle cocuk ve aile sorunlarinin erken
tespit edilebilecegi diisiiniilmektedir (Adelman & Taylor, 1999). Dolayisiyla yasin
zorluklariyla bas etmede giigliik ceken ¢ocuklarin ve ailelerin sorunlar1 komplike
bir hal almadan okul ortaminda erken tespit edilip, mtidahale edilebilir.

Yas tutan cocuklar genellikle baslangicta bir miktar depresyon ve anksiyete
yasarlar (Quinn-Lee, 2014). Bu normal olsa da bu duygular devam edebilir ve daha
ciddi ruhsal sorunlara doéniisebilir. Depresyon, diisik o6zsaygi ve davranis
sorunlari, okul sosyal hizmet uzmanlarinin sik karsilastigi ruhsal saghk
sorunlaridir. Okul sosyal hizmet uzmanlar1 yas tutan c¢ocuklar ve ergenlerle
calisabilirlerse, depresyon ve anksiyete belirtilerini azaltmaya, 6grencilerin
akademik islevselligini iyilestirmeye ve duygusal olarak daha iyi hissetmelerine
yardima olabilirler (Salscheider, 2016) Okul sosyal hizmet uzmaniyla ¢alismak,
ogrencinin destek ihtiyaci hissettigi her an erisilebilecek giivenli bir yerdir
(Salscheider, 2016). Bu noktada klinik olarak egitimli olan okul sosyal hizmet
uzmanlarinin, normal ve normal olmayan yas arasindaki belirtileri ayirt etme
konusunda bilgi sahibi olmalar1 dogru miidahale sunumunun yolunu agmaktadir
(Quinn-Lee, 2014).
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Baz1 durumlarda yas, psikiyatrist, vb. disiplinlerin miidahalesini gerektiren bir hale
(intihar riski, depresyon, vb.) doniisebilir. Bu durumda da okullar bu ve benzeri
sorunlari erken tespit etmede ve toplumda ilgili kuruluslara yénlendirmede de
onemli bir konumdadir (Adelman & Taylor, 1999) ve okul sosyal hizmet uzmanlari
baglanti kurucu ve sevk etme rolleriyle bu konuda 6ne g¢ikmaktadir (Dupper,
2003). intihar1 6nleme, ruh saghg ve sosyal hizmet kuruluslariyla is birligi halinde
calisma, temel okul sosyal hizmet faaliyetleri arasinda sayilmaktadir (Brener et al.,
2007). Bu noktada sosyal hizmet uzmanin vaka yoOneticisi rollinden tekrar
bahsetmekte fayda var. Diyelim ki yas tutan bir ¢ocuk icin psikiyatrik konsiiltasyon
gerekli. Vaka yoneticisi roliiyle sosyal hizmet uzmani, disiplinler aras1 (psikiyatrist,
ogretmen, okul yoneticileri, vb.) bir ¢alismanin s6z konusu oldugu bu uygulamada
sorunun tespiti, degerlendirilmesi, miidahale planinin hazirlanmasi, ¢6ziim icin
kaynaklarin belirlenmesi, miidahalenin etkililiginin degerlendirilmesi gibi bir
stireci kapsayan ¢ok yonlii calismalarin uygulayicisi ve takipgisi olmaktadir.

Makro boyutta diger dikkat cekilmek istenen noktada bu ¢alismada vurgulandigi
gibi c¢ocuklarin yasinin gozden Kkacabildigi, yeteri kadar ©6nemsenmedigi,
gorilmedigi bir gercek iken okul sosyal hizmet uzmanlarinin savunuculuk
rolleriyle cocuklarin sesi olabilmeleridir. Cocuk haklar1 ve sosyal adalet ilkelerini
benimseyen sosyal hizmet uzmanlari, herhangi bir sebeple dezavantajli konuma
dismiis bireylerin haklarinin savunucusudur (NASW, 2012). Dolasiyla yas
tutmanin da bir hak oldugu, yas tutan ¢ocuklarin unutulmamasi gereken bireyler
oldugu vurgulanmalidir. Bununla ilgili basin, yayin ve gelisen sosyal medya
platformlarin1 da kullanarak toplumda farkindalik olusturacak ¢alismalar yapmak
sosyal hizmet uzmanlarinin 6nemli faaliyetlerinden olacaktir.

5.4. Daha fazla sayida ve ¢esitlilikte bilimsel ¢calismaya olan ihtiyac¢

Yas arastirmalari yapmak zordur. Hem arastirmaci i¢in hem de katilimcilar i¢in
cesitli zorluklar vardir. Arastirmacilar katilimcilarin direnciyle karsilasabilir
(Abdelnoor & Hollins, 2004). Insanlar yaslar iizerine konusmakta zorlanabilir,
tzerini kapattiklar1 sandiklarini agmak istemeyebilirler. Cocukluk déneminin yas
tepkileriyle ilgili calisma yapmanin da cesitli zorluklar1 ve eksiklikleri soz
konusudur. Cocuklarin sozel ifadeleri gelismedigi i¢in onlardan dogrudan bilgi
almak, tutum 6lgmek zordur. Arastirmacilar da bu noktada yanlis ya da eksik
adimlar atabilirler. Silverman ve Worden (1993) konuyla ilgili asir1 patalojiye
odaklanma, kontrollerin eksikligi, 6liim sonrasi sonuglarin ¢ok erken 6l¢iilmesi gibi
eksiklikleri bildirmislerdir. Cocuklarin ve yasin dogasim iyi anlamak ona gore
arastirma tasarlamak gereklidir.

Costelloe ve ark. (2020) okullarda yas yasayan cocuklar1 destekleme konusundaki
uygulamalar1 kesfeden arastirmalarin sinirli oldugunu belirterek; bu ¢alismalarin
da genellikle okul personelinin yasla ilgili tutumlarina ya da yas konusundaki okul
politikalarina, egitimlerine, vs. odaklandigini ifade etmistir. 2020 yilinda yapilan
bu calismada o tarih itibariyle Ingiltere’deki 6gretmenlerin yas tutan ¢ocuklara
tepkilerini inceleyen sadece iki ¢alisma belirtilmesi olduk¢a c¢arpicidir. Bu
sebeplerle calismalarin sayisi ve cesitliliginin artirilmas1 6nem arz etmektedir.
Arastirmalar, uygulamalara 151k tutacaktir. Sorunlarin, ihtiyaglarin gérintrligint
saglayacak ve ¢0zim oOnerileri sunacaktir. Boylelikle etkililigi kanitlanmis
uygulamalarla hareket edildiginde ¢ocuklara yarar saglama sansi artacaktir.
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6. Sonug

Bu ¢alismada yas tutan ¢ocuklar1 gorebilmenin, duyabilmenin, bu noktada okulun
ve okul sosyal hizmet uzmanlarinin sahadaki o6nemine dikkat c¢ekilmeye
calisiimistir. Ortaya cikan sonuclar gostermektedir ki: Kayip ve yas kavramlari
tzerine daha ¢ok diisiiniilmeli, ¢ocuklarin maruz kaldiklar1 kayiplar fark edilmeli,
yas tutan ¢ocuklarin acis1 anlagilmali ve buna dikkat cekilmelidir.

Diger bir sonug; yas tutan ¢ocuklara yardim etmede okulun roliidiir. Okullar ¢cocuk
ve ailelere ulasmada en 6nemli toplumsal kurumlardir. Bu kurumlarin yas tutan
cocuga birinci basamak ruh sagligi hizmeti sunabilmesi koruyucu- 6nleyici bir
politika saglayacak ve cocuklarin sorunlar1 komplike bir hal almadan ¢éziime
kavusabilecektir. Bu sebeple okullart yas tutan c¢ocuga yardim icin
hazirlayabilmenin 6nemi ortaya ¢ikmaktadir. Bunun i¢in okul ortaminda mesleki
sinirlar1 iyi belirlenmis okul psikososyal ekibinin okuldaki diger personelle
beraber (6gretmen, okul yoneticileri, vb.) is birligi icinde ¢alismasini saglamak
gerekmektedir.

Cocuk ve aileyle calismada 6nemli profesyoneller olarak goriilen okul sosyal
hizmet uzmanlarinin yas tutan ¢ocuga yardimda ¢oklu rolleri iyi anlasimalidir.
Cocuktan baslayarak aile-okul-toplum odakli ¢alismalar yapan uzmanlarin
calismalar1 ¢ok kiymetlidir. Okul sosyal hizmet uzmanlar1 vaka ydneticisi, egitici,
kaynak arabuluculugu, danismanlik, planlama, arastirma, savunuculuk gibi rol ve
fonksiyonlariyla koruyucu- onleyici, egitici, destekleyici ve rehabilite edici
calismalar yapmaktadirlar. Mikro ve mezzo uygulamalarinin yaninda makro
calismalari, yas tutan c¢ocuklarin unutulmamasi igin toplumda farkindalik
olusturmaktadir. Bu calismalarin yayginlastirilmas1 6énem arz etmektedir. Bunun
yaninda okul sosyal hizmet uzmanlarinin yas konusuyla ilgili bilgi ve becerilerini
gelistirecek hizmet ici egitim ve sertifika programlarina katilmalar1 da hizmetin
niteligini artiracaktir.

Ogretmen, okuldaki diger personel ve ebeveynlerin yas konusunda egitilmeleri
proaktif calismalar kapsaminda elzemdir. Ders miifredatlarinda kayip, 6liim, yas
konusunda igerikler sunmak da hazirlik ¢alismalar1 kapsaminda 6nemlidir. Ayrica
daha fazla sayida ve cesitlilikte nitelikli bilimsel ¢alismalar hem literatiire katki
sunacak hem de kanita dayal uygulamalarin 6niinti agacaktir.

7. Gelecek ¢alismalara oneriler

Yas ve kayip hassas ve c¢alisilmasi zor bir konudur. Alan yazina bakildiginda sosyal
bilimlerin diger c¢alisma alanlarina kiyasla daha sinirli sayida arastirma oldugu
gorilmektedir. Hele ki okullar araciligiyla yas tutan ¢ocuklara yardimla ilgili daha
fazla sayida arastirmaya ihtiya¢ vardir. Mevcut ¢alismalarin okullardaki destek
mekanizmalary, 6gretmenlerin  deneyimleri, vb. {izerinde yogunlastig
gorilmektedir. Okulun sagladig1 destegin ¢ocuklar tarafindan nasil algilandigi ve
etkili olup olmadigiyla ilgili de derinlemesine ¢alismalara ihtiya¢ vardir. Bu
konularla ilgili Tiirkiye’de yapilmis ¢alisma ise olduk¢a sinirlidir. Bu ¢alismanin
konuya dikkat ¢ekmesi, tiim tilkelerin her an bir¢ok sekliyle karsilasabilecekleri
kayip konusuna okullar araciligiyla hazirlikli olmalar1 konusunda farkindalik
kazandirmasi beklenmektedir.
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