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Abstract 

In the study, it is aimed to identify the viewpoint of academicians in 
evaluating the adequacy of the current accounting curriculum in terms of the 
application of the profession and to determine the significance level of 
knowledge and skills provided through the accounting curriculum, perceived 
by accounting academicians. The universe of the study consists of 
academicians with accounting field expertise, working at Çanakkale Onsekiz 
Mart University. In this context, semi-structured interview method that is 
one of the qualitative research methods, was applied to 16 academicians. In 
research findings, according to the academicians, the existing accounting 
curriculum is insufficient or partially sufficient for application of the 
profession. In addition, the most important soft skill was "problem solving 
and analytical thinking" and only some of the soft skills could be gained 
during the education process, similarly some of hard skills could be gained 
and the most important hard was "up-to-date accounting software 
programmes". 
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1. Introduction 

In recent years, the most important criticism about accounting education, is that 
the graduates do not have the professional competence required by business life. 
Likewise, many institutions of the accounting profession around the world point 
out that the accounting course curriculum is still focused on theory, not updated 
according to the changes in practice and does not take into account the increasing 
complexity of business life. Thus, accounting graduates must be equipped with 
many knowledge and skills in accounting education process in order to achieve 
professional success.  

The aim of this study is to put forth the opinions of academicians about the 
practical aspect of the current accounting curriculum and knowledge and skills 
that should be gained in accounting education within the framework of the 
classification made in the literature. In this context, the current situation of 
accounting education and curriculum, regulations related to accounting education 
and the knowledge and skills  have been handled in the study. Afterwards, the 
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findings of the interview with academicians were presented. Due to the space and 
time constraints, research is only applied to academicians in accounting field 
expertise working at Çanakkale Onsekiz Mart University. This is the constraint of 
the study. 

2. The Current Situation of Accounting Education and Curriculum 

It is expected that the accounting education in universities will gain the knowledge 
of modern accounting expertise. However, it is stated that the accounting 
education in universities, is insufficient and many criticisms are discussed in 
different platforms and also in literature. The main critic is that the lectures in the 
accounting curriculum, the contents of lectures, teaching methods, tolls and 
equipments used in lectures, educators, students and the applications, are unable 
to meet the current requirement of accounting profession (Kendirli and et al., 
2015: 54).  

The course content in the current accounting curriculum consists of limited topics 
and focuses on ordinary professional technical knowledge. In addition, the content 
of the courses can’t be kept alive due to the rapid changes in business life. For this 
reason, accounting education and practices become unable to meet the needs of 
the profession (Steadman and Green, 1995: 4; Lucianelli and Citro, 2018: 4). The 
necessity of doing research causes academicians to pay less attention to 
educational activities. Also, the current accounting curriculum leads academicians 
to use traditional teaching methods and to focus on textbooks (Ferguson and et. al., 
2010). The aim of accounting programs and curricula is to provide vocational 
technical skills to students. However, the accounting programs and curricula don’t 
include the skills that will provide students with ethical values and moral 
reasoning, and the social skills that students will need in their working life (Nelson, 
1995: 64; De Villiers, 2010: 6- 7). 

Even the major problem in current accounting education as mentioned above, is 
related to the content and design of the curricula, a fundamental change in the 
accounting curriculum is inevitable. In today's world, the real aim of accounting 
education should be to improve students' communication skills, intellectual skills, 
interpersonal relationship skills, general knowledge, business knowledge besides 
accounting and auditing knowledge (Cheng, 2006: 127- 128).  

Although, accounting education in Turkey which is a developing country, has not 
been directly transferred from any country, accounting education seems to have 
been significantly affected by many western developed countries until recently 
(Ünal and Doğanay, 2009; 118). The first accounting education in our country 
began at the school which was founded in 1868 and named as “Mekteb-i Mülkiyeyi 
Şahane” at that time. Later, a rapid enrollment has begun in accounting education 
in Turkey and accounting education started to be given at the highest level (Tekşen 
et. al, 2010: 102).  

Accounting education in Turkey, can be separated into the two parts, namely “basic 
education” and “introduction to profession”. Before entry to the profession, basic 
education is given in various educational institutions.  Basic accounting education 
is given in four different levels: high school, associate degree, undergraduate and 
graduate degree. The most common accounting education in higher education is at 
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the undergraduate level. The business administration departments of the faculties 
are particularly rich in accounting curricula. Also accounting education is given in 
some departments of the applied sciences colleges opened in recent years. After 
basic education, there is an internship process and proficiency stage for entry to 
the accounting profession. After the introduction of the profession, accounting 
educations are organized by professional organizations through scientific activities 
as seminars, symposiums, congresses and conferences (Güney, 2014: 64). 

As in the rest of the world, accounting education in universities is criticized in our 
country. The most important criticism is that the accounting courses and their 
contents cannot fully meet the need for the application of the profession (Çürük ve 
Doğan, 2001: 30). The quality of the accounting education in universities, can be 
increased by the cooperation of educational institutions, enterprises and 
professional organizations. In addition, closely monitoring the work of the related 
institutions on the development of accounting education in the world and making 
the necessary changes in a timely manner, will ensure the development of 
accounting education in our country (Dağdeviren et. al., 2016: 495- 496). 

3. Regulations on Accounting Education 

Some organizations have made various arrangements in order to improve the 
quality of accounting education. These organizations are United Nations 
Conference on Trade and Development (UNCTAD), International Federation of 
Accountants (IFAC) and Accounting Education Change Commission (AECC). These 
institutions have tried to shape the acquisition of the knowledge and skills 
required by the accounting profession through their arrangements. Behind that, 
within the framework of these regulations, many universities have tried to provide 
a standart by reviewing their cirruculums and contents of courses (Zaif and 
Ayanoğlu, 2007: 118).  

3.1. United Nations Conference on Trade and Development (UNCTAD) 

UNCTAD reported a model curriculum for accounting education. The report 
consisted of a guideline for a model curriculum, the qualifications necessary for 
professional accountants and a model curriculum for professional education of 
professional accounants. The model curriculum included 4 main parts. These are, 
Organization and Business Knowledge; Information Technology; Basic Accounting 
Finance and Related Knowledge and Advanced Accounting, Finance and Related 
Knowledge (Köse, 2006: 110).  

3.2. International Federation of Accountants (IFAC) 

International Federation of Accountants (IFAC); is an international accounting 
professional organization and aims to improve the accounting profession at the 
international level with the aim of providing high quality services suitable for the 
public interest. IFAC has developed and published several standards for this 
purpose. One of these standards is International Accounting Standards (IES). 
International Accountant Training Standards (IES), prepared by the International 
Accounting Standards Committee (IESB) within IFAC; consists of accounting 
principles which will guide professional organizations, employers, academicians 
and students. The aim of IES is to improve the effectiveness of accounting 
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education and professional development programs. Through effective training and 
development programs, there will be a growing number of competent accountants 
and an increase in trust in the accounting profession (IAESB, 2014: 8- 9). 

3.3. Accounting Education Change Commission (AECC) 

AECC which was established within American Accounting Association, suggested 
that the changes in accounting education needed to meet dynamically expanding 
demand of the profession. (Chen and Fok, 2013: 138). The commission issued a 
report called Bedford in 1986 and in its report, identified the framework of 
accounting education to be given at the undergraduate level and the knowledge 
and skills to be gained and revealed the topics related to the target and also 
content and structure of the curriculum in accounting education (AECC, 1999: 4). 
Besides, Commission published a study entited “Education overview: what can be 
done for success in accounting profession”  in 1989 and has proposed eight key 
issues required for a new accounting curriculum (Chen and Fok, 2013: 138); 

 emphasizing a general education rather than technical knowledge, 

 integrating all aspects of the accounting discipline through the curriculum 
to more precisely reflect practice, 

 avoiding the “one right answer” syndrome by reflecting real world problem 
solving, 

 focusing on how to learn, 

 de-emphasizing the Uniform CPA Examination in shaping accounting 
courses, developing students’communication and interpersonal skills, 

 ensuring students are active participants in the learning process, 

 integrating the latest technology in the curriculum. 

4. Hard and Soft Knowledge and Skills in Accounting Curriculum 

Innovation and globalization forces universities to graduate students equipped 
with hard (technical knowledge) and soft knowledge and skills. Hard knowledge 
and skills alone are inadequate for graduates for their future working life. Now, 
employers are looking for staff who have both hard and soft knowledge and skills 
at the same time (Weber et al., 2009: 353- 354). The accounting education in 
universities must fulfill employers’ expectations in terms of professional 
development (Klibi and Oussii, 2013: 119). Actually, accounting professions have 
requested academicians to consider the importance of soft skills in the accounting 
education since the mid-1980’s (Stivers and Onifade: 2013: 12).  

Hard skills known as technical knowledge are the skills necessary only for 
professional career, but nowadays hard skills are not enough to keep persons 
employed in organizations (Robles, 2012: 453). Hard skills are the technical 
knowledge needed to effectively complete job tasks. They are often acquired 
through professional education and training (Weber et al., 2009: 356). While hard 
skills are the part of many excellent curricula, it is necessary to give more 
importance to soft skills in curricula, thus students learn the importance of soft 
skills early before starting their business career (Robles, 2012: 453- 454). 
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However, the development of soft skills is much difficult than the development of 
hard skills because, soft skills require actively interacting with others on an 
ongoing basis (Levasseur, 2013: 569). 

Soft skills are interpersonal, human, people and behavioral skills used to execute 
the hard skills (technical knowledge) in the workplace (Weber et al., 2009: 356). 
Soft skills is a new way to describe a group of abilities or talents that a person can 
bring to the workplace (James and James, 2004: 40). In this context, soft skills 
consist of five categories as communication skills, problem-solving and thinking 
skills, leadership and team work skills, ethical and moral values and self-
management (De Villiers, 2010: 4).  

5. Literature Review 

There are many studies related the development of accounting education in 
literature. May, Windal and Sylvester  (1995) made a survey to the academicians 
and found that academicians consider there is a need for making several changes 
in accounting education. Similiarly, Adler (1999) indicated the importance of 
effective education and made recommendations for the development of accounting 
education in his study. Albrecht and Sack (2000) emphasized many serious 
problems in accounting education and stated that if these problems cannot be 
identified and solved, this would harm accounting education. Watty (2005) 
surveyed accounting academicians. According to the findings of the study, 
accounting education should be developed by the requirements of the profession 
and aimed at helping students to achieve high academic standards. Sayın et al. 
(2005) investigated the efficiency of accounting education from academicians 
perspective. The study concluded that academicans play an important role in 
providing the necessary skills to students and integrating the professional culture 
to higher education and in increasing the efficiency of accounting education. On the 
other hand, Zaif and Ayanoğlu (2007) pointed to the importance of education 
programmes in order to improve the quality in accounting education. They 
examined the curriculum of accounting courses in several universities and found 
that the accounting courses are inadequate to meet the application requirements 
and the proposals of International Education Standards. Likewise, Terzi et al. 
(2013) indicated that the content of accounting courses are not in compliance with 
the requirements of IFAC. They also suggested that the current trends in accouting 
should be integrated into the curriculum. 

There were several studies on how the importance of the accounting knowledge 
and skills gained by accounting students within the accounting curriculum. 
According to French and Coppage (2000), the acquisition of soft skills has become 
more important, in spite of the importance of technical knowledge in accounting 
education, Tan, Fowler and Hawkes (2004) investigated the management 
accounting klowledge and skills that were considered important. The survey 
conducted on academicians and results showed that academicians placed high 
importance on thinking, problem solving, listening as management accounting 
skills and behavioural implications, activity-based costing, performance evaluation 
and product costing as management accounting knowledge. In addition, Rumble 
(1998) claimed that accountants need additional skills besides technical skills to 
order to provide professional services with high quality to their clients. De Villiers 
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(2010) supported to Rumble and profounded that soft skills can be positvely 
linked to strong performance at all levels. On the other hand, Ali et.al. (2016) 
aimed to detect the perception of educators and employers on the importance of 
accounting knowledge and soft skills. According to educators, there was too much 
reliance on memorization in accouting education and the highest three skills 
necessary for accounting students, were written comunication, continuous 
learning and decision making skills.  

6. Research Methodology 

6.1. Research Questions and Method 

The aim of the study is to reveal the perspective of academicians in evaluating the 
adequacy of the current accounting curriculum in terms of the application of the 
profession and to determine the significance level of knowledge and skills 
provided through the accounting curriculum, perceived by accounting 
academicians. In this context, the evaluations of the academicians was analyzed in 
the axis of the criticisms about the accounting curriculum in the literature 
(Albercht and Sack, 2000; Watty, 2005; Zaif and Ayanoğlu, 2007) and knowledge 
and skills to be gained in accounting education. The knowledge and skills were 
classified as soft and hard, and individual items for hard and soft knowledge and 
skills were based on literature (Rumble, 1998; Gabric and Mc Fadden, 2001; Weber 
et al. 2009; De Villiers, 2010; Levasseur, 2013; Kearns, 2014; Lucianelli and Citro, 
2018), as well as on the accounting course requirements in Turkey.  Hence, the 
following research questions has been formed in the study; 

Q1: Is the current accounting curriculum adequate for the practice of the accounting 
profession? 

Q2: What is the significance level of hard and soft knowledge and skills perceived by 
accounting academicians? 

Q3: Can hard and soft knowledge and skills be acquired through the current 
accounting curriculum? 

The universe of the study consists of academicians working in the field of 
accounting at Çanakkale Onsekiz Mart University. The study was carried out with 
16 of 22 academicians working in accounting field expertise and %73 of the 
universe was reached. In the literature, the sample size is recommended to be at 
least 15 in all qualitative studies (Mason, 2010: 3). In the research, semi-structured 
interview technique which is one of the qualitative research methods, was used 
and interviews with academicians were held between 01/ 05/ 2019- 30/ 05/ 
2019. The semi-structured interview technique provides more systematic and 
comparable information as the interview is conducted in accordance with the pre-
prepared interview protocol (Yıldırım and Şimşek, 1999: 283). In the study, the 
responses of the academicians were expressed as R1,…R16. 

6.2. Research Findings 

General information about the academicians within the scope of the study is 
summarized in Table 1; 

Table 1. General information about the academicians 
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Features 
Number of The 
Academicians 

Percentage (%) 

 
Gender 

Male 7 43,75 
Female 9 56,25 

 
Title 

Lecturer  6 37,5 
Instructor 10 62,5 

 
 
Working Year 

1 - 4 years   3 18,75 
5 - 10 years 2 12,5 
11 - 15 years  3 18,75 
16 -  20 years 6 37,5 
Over 20 years 2 12,5 

The following findings were found in the interviews with the academicians in the 
study; 

Research Question 1: Do you find the accounting curriculum given in university 
education sufficient in terms of application of the profession? 

 Yes, accounting curriculum is sufficient for the formation of theoretical 
framework in terms of application of professional (R2, R6, R8, R9, R10, R14, 
R15). 

 No, accounting curriculum lags behind professional practices (R1, R3, R4, 
R5, R7, R12).  

 Accounting curriculum is partially adequate in terms of the application of 
the profession (R11, R13, R16). 

Research Question 2: Do you think, it is appropriate to classify the knowledge and 
skills that should be gained in accounting education, in the literature as hard and 
soft knowledge and skills in general? 

 Yes, this classification is appropriate for accounting education (R1, R2, R3, 
R5, R6, R7, R8, R9, R10, R11, R12, R13, R14, R15). 

 No, this classification is not appropriate for accounting education (R4, R16).  

Research Question 3: How do you determine the degree of importance to each of 
the following hard knowledge and skills? 

(The following hard knowledge and skills are ranked from highest to the lowest 
according to the significance level given by the respondents) 

 Up-to date accounting software programmes (R1, R2, R3, R4, R5, R6, R8, R9, 
R10, R11, R13, R14, R15, R16). 

 Financial accounting and reporting (R1, R2, R3, R4, R5, R6, R7, R9, R11, R12, 
R13, R15, R16). 

 Basic tax applications (R1, R2, R3, R6, R8, R9, R10, R11, R13, R14, R15, 
R16). 

 Business law (R1, R3, R4, R5, R8, R10, R12, R14). 

 Finance and financial management (R1, R2, R3, R6, R7, R11, R15, R16). 
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 Internal control and risk (R1, R2, R4, R5, R6, R11, R15, R16).  

 Auditing and detection of cheating (R1, R2, R4, R5, R12, R15). 

 Stock management (R6, R9, R11, R13, R16). 

 Information technology tools (R10, R12, R14, R16). 

 Budget and budget analysis (R4, R5, R6, R11, R16). 

 Cost and managerial accounting (R6, R7, R11) 

 Fixed assets and depreciation accounting (R6, R9, R13, R16). 

Research Question 4: Do you think that the hard knowledge and skills mentioned 
above, can be gained during the current training period? 

 Yes, as much as possible (R4, R12, R13 ). 

 No, they can not to be acquired (R1, R3, R8). 

 Partially, some of them can be acquired (R2, R5, R6, R7, R9, R10, R11, R14, 
R15, R16) 

Research Question 5: Do you think that soft skills are important for the 
development of the profession in accounting education? 

 Yes, soft skills are important for the development of the professions(R1, R2, 
R3, R4,R5, R6, R7, R8, R9, R10, R11, R12, R13, R14, R15). 

 No, soft skills are not neccessary for the development of the profession. 

Research Question 6: How do you determine the degree of importance to each of 
the soft skills? 

(The following soft skills are ranked from highest to the lowest according to the 
significance level given by the respondents) 

 Problem-solving and analytical thinking skills (R1, R2, R4, R5, R6, R8, R9, 
R10, R11, R13, R14, R15, R16) 

 Ethical and moral value (R1, R2, R3, R4, R5, R6, R7, R11, R12, R15, R16) 

 Self-management (R1, R2, R15) 

 Communication skills (R4, R5, R8, R16) 

 Leadership and team-work skills (R1, R3, R5) 

Research Question 7: Do you think that the soft skills mentioned above, can be 
gained during the current training period? 

 Yes, as much as possible (R7, R8, R12). 

 No, they can not to be acquired (R1, R6, R8). 

 Partially, some of them can be acquired (R2, R3, R4, R5, R9, R10, R11, R13, 
R14, R15, R16). 
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6.3. Evaluation of Research Findings 

In the context of interviews with academicians, it was tried to determine how the 
academicians evaluate the adequacy of the existing accounting curriculum in terms 
of application of the profession and the knowledge and skills that should be gained 
through the curriculumn. In the study, it was seen that some of academicians found 
the accounting curriculum adequate for the formation of theoretical framework in 
terms of application of the profession. On the otherhand, majority of academicians 
stated that the existing accounting curriculum is insufficient or partially sufficient 
for application of the profession. In addition, according to academicians, the most 
important soft skill was "problem solving and analytical thinking" and only some of 
the soft knowledge and skills could be gained during the education process, 
similarly some of hard knowledge and skills could be gained and the most 
important hard knowledge and skill according to academicians was "up-to-date 
accounting software programmes". The statements of academicians about the 
adequacy of the existing accounting curriculum in terms of application of the 
profession and the hard and soft knowledge and skills that should be gained 
through the curriculumn and also their overall evaluation of accounting education, 
are shown in Table 2.  

Table 2. The Evaluation of Accounting Curriculum 
Accouting 
Curriculum 

Statements 

Proficiency 
in The 
Application 
of The 
Profession 

 The accounting curriculum is basically sufficient to establish the 
theoretical infrastructure for application of the profession (R6, R8, R9, R10, 
R14). 
 The accounting curriculum is adequate, but information technology 

needs to be further integrated into the curriculum and courses in order to 
improve application aspect of the curriculum (R2, R15). 
 The accounting curriculum is partly adequate and the number and 

credits of practical courses are insufficient (R11, R13, R16). 
 The accounting curriculum lags behind professional practices. Changes 

in both the legal regulations and the fiscal year data are not followed and 
the necessary updates are not made (R3). 
 The accounting curriculum is not sufficient for practice of the profession 

(R1, R5, R7, R12). 

Level of 
Acquisition 
of Hard 
Knowledge 
and Skills  

 Hard knowledge and skills can be mostly gained with the existing 
accounting curriculum (R4, R12, R13). 
 The existing accounting curriculum is insufficient for the acquisition of 

hard knowledge and skills. The applications of the courses in the 
curriculum should be integrated with each other and these applications 
should be supported with current accounting software programs (R1, R3, 
R8). 
 Hard knowledge and skills can be partially gained with the existing 

accounting curriculum. Theoretical courses are inadequate and 
information technologies should be integrated into the curriculum and the 
curriculum should be updated periodically in order to acquire these 
knowledge and skills (R2, R5, R9). 
 Hard knowledge and skills can be partially gained with the existing 

accounting curriculum, and the competence of the instructors and the 
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learning methods they use are highly effective in acquiring these 
knowledge and skills (R7, R11). 
 While some of hard knowledge and skills can be gained with the existing 

accounting curriculum, some others cannot be gained (R6, R10, R14, R15, 
R16). 

Level of 
Acquisition 
of Soft 
Knowledge 
and Skills  

 Soft knowledge and skills can be gained as much as possible with the 
existing accounting curriculum (R7, R12). 
 Soft knowledge and skills cannot be gained sufficiently with the existing 

accounting curriculum. Theoretical courses will not suffice, but if the 
application infrastructure can be developed in the curriculum, these skills 
will be gained (R1, R6, R8). 
 Soft knowledge and skills can be partially gained with the existing 

accounting curriculum, and the personal characteristics of students are 
effective in acquiring these skills (R4, R9, R11, R13). 
 Soft knowledge and skills can be partially acquired with the existing 

accounting curriculum and long-term internship practice is essential for 
the acquisition of these skills (R4, R5). 
 Soft knowledge and skills can be partially acquired with the existing 

accounting curriculum and the motivation of students, the competence of 
the instructors and the number of students play an important role in the 
acquisition of these skills (R3). 
 While some of soft knowledge and skills can be gained with the existing 

accounting curriculum, some others cannot be gained (R2, R10, R14, R15, 
R16). 

Overall 
Assessment 
of 
Accounting 
Education 
 
 

 In accounting education, some regulations is necessary. Learning by 
living should be the basis and internship application must be compulsory 
and carried out in accordance with its purpose (R2, R4, R5, R8). 
 In accounting education, some changes should be made in line with 

expectations in professional practice. Cooperation with professional 
chambers is required and the curriculum should be developed for the 
exams of independent accountants and financial advisors and with the 
opinions of professional (R6, R7, R10, R13). 
 In accounting education, there are some problems that need to be 

solved. Students should gain the habit of following the legislation and gain 
the ability to interpret and the course content should be updated within the 
framework of changing legislation (R9, R12, R14). 
 In accounting education, there is a strong need for some changes. The 

application direction of the course contents should be improved and the 
curriculum should be updated according to technological developments 
(R2, R16). 
 There is a close relationship between the quality and education of the 

accounting profession. Therefore, the professional competence of the 
students should be developed for the future image of the accounting 
profession (R3, R15). 
 The number of students should be reduced and students' interest in the 

courses should be increased for better accounting education (R11). 

7. Conclusions and Recomendations 

It is a known fact that the quality of the accounting profession is directly related to 
the quality of the accounting education. The quality of accounting education 
depends on lecturers, students, teaching tools and methods, course contents and 
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curriculum. Practitioners of accounting expect from the education of accounting to 
train graduates who have the technical equipment required by the profession, who 
also have vision, who can think analytically and who have gained social skills. 
Hence, it is expected that accounting curriculum should provide the students with 
the knowledge and skills required by the profession, providing an environment in 
which they can gain professional orientation and use their personal capacities.  

In the study, similar to the literature (Terzi et.al, 2013, Zaif and Ayanoğlu, 2007 
and Watty, 2005), it was revealed that majority of academicians found the current 
accounting curriculum inadequate for the application of the profession and stated 
that it was necessary to arrange the curriculum in line with the needs of the 
profession, make necessary updates and integrate new approaches into the 
curriculum. According to academicians, information technologies should be 
integrated into the curriculum. They also emphasized the need to increase the 
number of application courses and credits in the curriculum.  In addition, they 
criticised the current curriculum which does not follow the changes in the legal 
regulations and the current data of the fiscal year, whereas they stated that these 
updates are necessary for the students to be ready for the profession. 

In this study, academicians were also asked how they evaluate accounting 
curriculum in terms of hard and soft knowledge and skills. Similar to the findings 
of Rumble (1998), French and Coppage (2000) and Tan, Fowler and Hawler (2004) 
in literature, academicians stated that soft skills are very important and necessary 
besides technical knowledge, for professional development in accounting 
education. According to the research findings, most of the academicians stated that 
soft skills cannot be provided with the current curriculum. In addition, they 
emphasized that students' personal characteristics, motivation and competence of 
instructors are effective in acquiring soft skills and it is necessary to develop the 
application direction of the curriculum. Furthermore, academicians prioritised the 
soft skills to be gained according to their importance level from the most 
important to the least important as; "problem solving and analytical thinking", 
"ethical values", "self - management", "communication skills" and "leadership and 
teamwork". In the study, similiarly most of the academicians stated that the hard 
knowledge and skills cannot be provided by the current accounting curriculum and 
listed the three most important hard knowledge and skills that should be acquired 
as; "up-to date accounting software programs", "financial accounting and 
reporting" and "basic tax applications". 

In the study, academicians made a general evaluation of accounting education as 
well. The findings of the research supported the literature (Adler, 1999; Albrecht 
and Sack, 2000; Watty, 2005) that significant changes in accounting education 
should be made and that accounting education should be developed in line with 
the needs of the accounting profession. In this study, the academicians made 
recommendations about the improvement of accounting education. One of them is 
that accounting education should be focused on experiential learning and 
therefore professional internship should be applied effectively in the education 
process. Another is that accounting education should be carried out in cooperation 
with professional chambers and that the courses in the curriculum should be 
updated according to professional occupational exams. In the study, the 



206         Dereköy, F. (2019). The Analysis of Accounting Curriculum from Academicians 
Perpective: The Sample of Çanakkale 

respondents also suggested that legal regulations should be followed and 
necessary changes should be integrated into accounting education continuously. In 
addition, They emphasized that the application aspect of accounting education 
should always be improved through information technologies. Finally, 
academicians stated that reducing the number of students in classrooms and 
increasing the interest of students in the classes will increase the quality of 
accounting education.  

All these evaluations and the results of previous academic studies reveal the 
necessity of some changes in accounting education. Particularly in line with the 
criticisms expressed, it would be appropriate to organize accounting curriculum 
mainly in practice and to make necessary updates. In addition, it is recommended 
that accounting curriculum should be shaped in line with the needs and 
expectations of professional chambers and business world. 
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